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CHAPTEa^  I 


THE  PURPOSE  AND  SCOPE  OF  THIS  STUDY 

Statement  of  Problem 

I  This  study  presents  a  survey  and  appraisal  of  the  current 
guidance  program  in  South  Portland  High  School,  South  Portland, 
Maine.    The  increasing  emphasis  on  the  complementary  role  of 
guidance  is  obvious  in  professional  literature,  and  reflected 
in  frequent  articles  on  long-range  planning  for  youth  that 
appear  in  the  more  popular  periodicals.    As  always,  there  is 
keen  interest  in  comparing  local  conditions  with  expositions  on 
the  subject  by  authorities.    Indeed,  such  interest  is  often 
preliminary  to  definite  action  which  formulates  and  initiates 
an  enriched  and  enlarged  program*    It  is  hoped  that  this  report 
of  a  self-evaluation,  with  its  critical  review,  will  provide 
facts  and  figures  to  further  the  cause  of  the  guidance  program 
in  South  Portland  High  School*^ 
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Justification  of  Problem 

The  writer's  contacts  with  pre-war  Maine  youth  in  the 
course  of  volunteer  work  in  the  Young  Women's  Christian 
Association  and  American  Red  Cross  often  resulted  in  consterna 
tion  that  so  little  preparation  and  information  were  offered 
prior  to  job-aeeking  and  job-holding.    Too  few  had  any  well- 
formed  conception  of  exactly  which  job  was  best  for  their 
particular  individual  talents  and  interests.    Rather,  their 
choices  were  made  in  terms  of  such  generalizations  as 
' — can't  go  wrong  taking  typing,  it'll  always  come  in  handy — ' 
' — sure,  I  can  always  get  a  job  selling — ',  or,  more  commonly, 
' — why  worry,  anyway,  I'll  probably  get  married  soon — '. 
Beyond  this  there  was  a  noticeable  lack  of  knowledge  of  where 
and  how  to  obtain  a  job,  as  well  as  the  perplexities  of  how 
to  keep  and  grow  in  a  job. 

During  the  war  years,  varied  experience  in  Civil  Service 
and  the  Air  Force  added  to  the  conviction  that  youth  was 
usually  poorly  served  in  advice  and  counseling  on  vocational 
choice,  preparation,  and  placement.    Despite  the  mass 
production  of  stenographers,  machinists,  welders,  clerks, 
chauffeurs,  mechanics,  and  a  host  of  myriad  other  jobs,  lip 
service  was  ordinarily  paid  to  personal  preferences.    It  was 
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both  fortunate  and  expedient  for  our  war-time  objectives  that 
individuals  were  rare  who  displayed  any  strong  occupational 
choices.    This  was  partially  due,  of  course,  to  the  feeling  of 
patriotism,  but  there  was  also  undeniably  involved  the  lack  of 
occupational  information  and  training. 

After  leaving  the  armed  service,  further  observation  and 
inquiry  in  a  college  situation  provided  more  evidence  that  little 
organized  or  effective  efforts  are  made  to  furnish  our  youth 
with  a  background  for  vocational  choice  and  the  necessary 
preparation  therefor.    The  opinion  of  both  college  student  and 
faculty  member  too  frequently  seemed  to  be  that  completion  of 
college  is  nearly  sufficient  of  itself,  and  certainly  would 
prove  the  key  to  success.    Much  of  this  attitude  undoubtedly 
stemmed  from  the  incessant  demand  for  any  and  all  kinds  of 
manpower  through  the  several  previous  years,  plus  the  fact  that 
the  minority  of  our  population  with  college  degrees  had  held 
favorable  positions  in  the  employment  market. 

An  entirely  different  facet  of  this  whole  problem  of 
occupational  knowledge  was  presented  to  the  writer  last  year 
while  teaching  in  a  junior  high  school.    The  school  drew  its 
population  from  an  area  of  middle-class  homes  in  a  town 
predominantly  a  residential  district  for  a  larger,  neighboring 
city.    The  school  population  represented  the  whole  range  from 
youngsters  who  were  confidently    planning  on  a  college  education 


to  those  who  doubted  that  they  would  complete  more  than  one 
year  of  high  school.    Here  the  difficulty  was  brought  into 
sharp  focus  when  the  eighth  grades  discussed  choice  of  high 
school  courses.    Both  their  knowledge  of  vocational  fields 
and  the  necessary  training  was  very  meager.  Furthermore, 
their  attitude  toward  occupational  choice  revealed  snobbish 
prejudice  for  white-collar  jobs  almost  regardless  of  other 
features.    This  is  probably  a  reflection  of  parental  hopes 
for  their  children,  the  influence  of  teachers  who  have 
little  knowledge  themselves  of  tht;  scope  of  the  world  of  work, 
and  the  limited  opportunities  offered  by  the  high  school. 

In  every  one  of  the  above  situations  there  was  the 
groping  for  or  direct  seeking  of  information  to  aid  in 
selection  of  one's  work.    The  combination  of  the  natural  drive 
to  promote  and  protect  one's  own  interests,  plus  the  relentless 
competition  of  today,  force  youth  to  this. 

Contacts  with  teachers  and  administrators  in  the  schools 
in  the  past  two  years  reveals  an  over-absorption  with  subject- 
matter    education  and  a  lack  of  knowledge  of  conditions  in  the 
current  labor  market.    Guidance  is  practiced  in  most  of  our 
schools,  but  usually  as  incidental  to  an  individual  situation 
or  as  an  interest  of  a  teacher  especially  alert  to  and 
sympathetic  with  adolescent  perplexities.    Such  guidance  la 
not  to  be  deplored  —  rather  it  should  be  actively  encouraged 
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and  gradually  built  into  a  coherent  program.    Little  provision 
has  been  made  for  in-service  training  of  school  staffs  in  this. 
Financial  limitations  have  encouraged  all  the  above,  even 
preventing  the  increase  of  clerical  assistance  or  acquisition 
of  supplies,    ContinuaJ,  reference  in  popular  and  professional 
periodicals  to  thoughtful  choice  of  vocation  and  the  training 
needed  has  made  educators  aware  of  increasing  complexities  in 
their  responsibilities.    Weight  this  even  more  with  the 
tightening  restrictions  in  institutions  of  higher  learning  and 
in  employment  markets,  and  there  is  no  room  for  doubting  that 
teachers  and  administrators  need  and  want  guidance  programs* 
Parents  and  other  adult  citizens  of  our  commtmities  are 
also  awake  to  the  possibilities  of  guidance  as  a  means  of 
affording  the  majcimal  opportunities  to  youth  at  the  same  time 
they  create  an  awareness  of  local  opportunities;  a  combination 
that  can  produce  a  better  state  with  happier  citizens.  The 
balance  between  expenditiures  and  value  received  is  traditionally 
a  critical  one,  but  true  appreciation  of  such  a  long-range 
objective  as  that  immediately  above  will  one  day  result  in  firm 
support.    Another  potent  factor  which  will  aid  in  improving 
guidance  services  in  schools  is  the  incraasing  power  of  the 
voice  of  the  middle  class  —  parents  ajid  children.  Better 
education  for  all  classes  is  needed  and  the  older  classics 
will  be  forced  to  acknowledge  the  equal  position  of  other 


subjects.    Pair  value  for  each  dollar  spent  on  school  services 
can  be  assured  when  education  inculcates  the  idea  of  interde- 
pendence and  equal  dignity  of  all  work. 

South  Portland  High  School  was  selected  for  this  study 
for  several  reasons.    First,  it  is  accessible  to  the  writer  by 
its  location.    Second,  it  is  accessible  because  of  personal 


contacts.    Third,  it  represents  a  rather  typical  situation  in 


iJ'ourth,  the  attitude  of  the  entire  school  staff  promised  the 
fullest  cooperation  for  exploring  the  problem.    It  is  hoped 
that  the  results  of  this  survey  will  furnish  helpful  information 
to  the  faculty  and  students  of  South  Poifcland  High  School* 


The  present  guidance  services  of  South  Portland  High  School 
were  checked  and  evaluated  by  a  faculty  committee  of  five.  The 
Principal,  the  Dean  of  Girls,  and  the  Dean  of  Boys  were  members 
of  this  committee.    The  Checklist  of  Guidance  Activities  in  a 
High  School  and  Svaluation  of  Guidance  Activities  in  a  High  School 
used  as  instruments  were  adapted  from  a  publication  of  the 
United  States  Office  of  Educati  onl  and  are  to  be  found  in  the 
Appendix. 


that  guidance  services  there  are  still  not  fully  developed.' 


Scope  of  the  Problem 


^United  States  Office  of  Education.  Criteria  for  Evaluating 
Guidance  Programs  in  Secondary  Schools,  Form  B,  Federal  Security 
Agency,  Washington,  D.  C,  I949. 
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To  complement  the  judgment  of  the  faculty  committee,  a 
questionnaire  was  filled  in  by  approximately  half  of  the  students 
of  South  Portland  High  School  •      The  Quest ionnaire  used  was 
adapted  from  a  form  used  by  Yeo^  and  may  be  found  in  the 
Appendix, 

Relevant  data  with  regard  to  the  type,  size,  and  location 
of  South  Portland,  Maine  and  its  high  school  will  be  found  in 
Chapter  II#    Although  these  latter  facts  are  not  to  be  considered 
as  causes  for  strengths  or  weaknesses  in  the  guidance  program, 
they  supply  the  necessary  background  for  understanding  the 
present  situation. 


Ij,  Wendell  Yeo.    Inquiry  Form  for  High  School  Pupils, 
Dr.  J.  Wendell  Yeo,  Boston  University,  Boston,  Massachusetts, 
I9A8. 
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CHAPTER  II 


THE  PROCEDURE 

Selection  of  Research  Instruments 

The  survey  of  the  guidance  services  of  a  local  high 
school  has  been  a  project  desired  by  the  writer  ever  since 
that  first  guidance  course.    As  the  course  in  basic 
principles  developed,  the  urge  to  measure  local  services 
against  those  commonly  accepted  as  adequate  grew  in 
intensity.    The  search  for  instruments  to  evaluate  the 
multiple  strands  of  guidance  without  neglecting  or  over- 
emphasizing any  one  proceeded  concurrently.    The  survey 
form  of  the  1958  Cooperative  Study^  seemed  comprehensive, 
but  since  the  first  of  this  year  a  superior  instrument 
has  been  issued  by  the  National  Conference  of  State 
Supervisors  of  Guidaoice  et  al?    The  Checklist  of  Guidance 

^Cooperative  Study  of  Secondary  School  Standards, 
Washington  D.  C,  1959. 

^National  Conference  of  State  Supervisors  of  Occupational 
Iixformation  and  Guidance  Services  and  Counselor-Trainers  (8th), 
Report  of  Committee  to.    Criteria  for  Evaluating  Guidance 
Programs  in  Secondary  Schools,  Form  B,  Misc.  5517f  Office  of 
Education,  Federal  Security  Agency,  Washington,  D.  C,  19^» 
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Activitlea  In  a  High  School  and  the  Evaluation  of  Guidance 
Activitiea  in  a  High  School  (see  Appendix)  were  adapted  from 
this  instrument.    The  adaptation  consists  of  presenting  the 
details  for  checking  more  briefly  and  in  a  much  more  compact 
form  separately  from  those  details  constituting  the  factors 
resulting  in  the  quality  judgment.    Such  separation  into  two 
instruments,  it  was  believed,  might  lessen  the  tendency  to 
over-value»    These  two  instruments  were  used  to  evaluate  the 
present  guidance  services  of  South  Portland  High  School. 

The  other  instrument.  Questionnaire  (see  Appendix),  was 
adapted  from  a  form  used  by  Yeo^.    The  two  instruments 
mentioned  above  afford  opportunity  for  expression  by  faculty 
members,  but  this  one  invites  expression  of  student  opinions, 
plans,  and  problems,  which  may  offer  evidence  of  the  need 
for  guidance  services.    Coverage  of  both  angles  seemed 
advisable  for  a  comprehensive  survey. 

Use  of  Research  Instruments 

The  Checklist  and  Evaluation  forms  were  completed  by  a 
committee  of  five  faculty  members  of  South  Portland  High  School. 
The  Principal  was  most  cooperative  throughout  the  survey, 

^J.  Wendell  Yeo.    Inquiry  Form  for  High  School  Pupils, 
Dr.  J.  Wendell  Yeo,  Boston  University,  Boston,  Massachusetts, 
I9A8. 


volunteering  to  be  a  member  of  this  faculty  committee,  and 
also  assisting  in  those  innumerable  small  details  which  so 
smooth  the  course  of  such  events.    The  other  committee  members 
named  by  the  Principal  were  the  Dean  of  Boys,  the  Dean  of 
Girls,  and  an  English  teacher  currently  the  Junior  Class 
Advisor.    The  fifth  member  requested  to  participate  was  a 
former  teacher  in  the  high  school  who  is  now  the  Supervisor 
of  the  Elementary  Curriculum  for  the  city» 

Each  of  the  members  of  the  committee  actively  engages 
in  some  phase  of  guidance.    The  Principal  has  long  set  the 
pace  for  the  school  staff  by  his  genuine  interest  in  every 
pupil  as  an  individual,  and  he  is  still  ever-available, 
though  certain  guidance  functions  have  been  delegated  to 
other  faculty  members.    The  Dean  of  Girls  and  the  Dean  of 
Boya  both  have  the  same  enthusiasm  and  ability  to  see  and 
cope  with  individual  problems,  and  work  smoothly  with  the 
Principal.    The  Junior  Class  Advisor  is  equally  understanding 
of  and  sympathetic  with  student  problems  and  fully  appreciates 
the  significance  of  guidance  services.    The  Supervisor  of 
the  Elementary  Curriculum  offers  a  fresh  viewpoint  because  of 
his    familiarity  with  high  school  objectives  and  procedures, 
now  tempered  by  first-hand  observation  of  those  in  the  lower 
grades. 
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The  Gheckliat  of  Guidance  Activities  in  a  High  School 
was  given  to  each  committee  member  individually  by  the  writer 
with  3uch  explanations  as  seemed  necessary.    These  explanations 
varied  accordiag  to  the  personal  and  educational  philosophy  of 
the  individual  concerned,  and  the  amount  of  formal  guidance 
courses  taken,  although  in  every  case  the  need  for  honestly 
objective  checking  was  emphasized.    Conflicting  schedules 
made  a  coimnittee  meeting  impossible  at  the  time  desired,  and 
it  may  be  that  independent  action  resulted  in  more  honest 
personal  observations  of  the  guidance  activities.  Each 
committee  member  was  also  told  that  an  Evaluation  form  would 
follow  the  Checklist,  and  they  were  requested  to  complete  their 
checking  within  a  week.    Asthe  Checklists  were  completed,  the 
Evaluation  of  Guidance  Activities in  a  High  School  were  given 
out  and  special  attention  drawn  to  the  instructions  appearing 
thereon.    These  Svaluat ions  were  completed  within  another 
few  days. 

The  Principal  of  South  Portland  High  School  also  consented 
to  the  administration  of  an  inquiry  form  to  a  portion  of  the 
student  body.    Nearly  half  of  the  student  population  was  queried 
as  to  its  opinions,  plans,  and  problems  by  use  of  the 
Questionnaire.    These  were  administered  by  the  homeroom  teachers 
during  the  fifteen  minute  morning  homeroom  period.    The  only 
explanations  to  the  teachers  for  the  use  of  these  forms  were 
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the  letter  from  the  Principal  (see  Appendix)  and  the  Teachers' 
Instructions  for  Administering  the  Questionnaire  (see  Appendix). 
All  directions  to  the  students  were  incorporated  on  the  form 
itself.    No  persistent  difficulty  with  these  forms  was  reported 
by  any  teacher,  nor  did  the  Principal  state  that  any  came  to 
his  attention.     Since  the  students  are  assigned  to  homerooms 
alphabetically,  the  groups  surveyed  may  be  considered  represen- 
tative of  the  student  body. 

Procurement  of  Additional  Relevant  Data 

The  trend  in  education  is  increasingly  toward  integration 
of  school  activities  with  community  activities,  and  the 
guidance  services  of  a  high  school  should  be  considered  with 
respect  to  the  kind  of  a  commxmity  within  which  it  operates. 
Although  each  guidance  program  should  contain  those  essentials 
deemed  minimum,  the  most  effective  activities  grow  out  of 
community  needs  and  conditions,  and  are  closely  allied  with 
related  local  and  area  activities.    The  following  data  about 
the  Oity  of  South  Portland,  Maine  will,  therefore,  provide  a 
frame  of  reference  for  the  findings  presented  in  Chapter  III. 

South  Portland  is  part  of  the  area  called  Greater  Portland, 
being  the  nearest  of  the  several  surrounding  communities.  It 
became  a  city  fifty  years  ago,  when  it  separated  from  the  Town 
of  Cape  Elizabeth.    Since  I9^h  South  Portland  has  had  the  city 


c 


manager  form  of  government,  and  the  five  members  of  the 
School  Board  are  elected  from  as  many  districts  of  the  city. 
The  School  Board  employs  the  Superintendent  who  is  responsible 
for  the  entire  functioning  of  the  schools,  including  erection, 
remodeling,  and  maintenance.    South  Portland  has  only  one  high 
school  which  was  built  in  1924,  and  doubled  in  size  in  1956« 
The  building  used  for  the  high  school  before  1924  had  been  the 
old  town  hall,  and  was  known  to  be  inadequate  when  it  burned  in 
1925,  translating  need  into  action.    South  Portland  High  School 
consists  of  four  grades,  IX,  X,  XI,  and  XII,  and  the  present 
student  population  is  961,    Besides  the  Principal,  whose 
duties  are  solely  administrative,  there  is  a  faculty  of  56. 
Pour  of  these  teachers  are  given  one  free  period  daily.  Two 
of  them  are  Sub-Masters  who  use  this  time  for  checking 
absentees.    These  Sub-Masters  are  also  responsible  for  the 
general  supervision  of  the  corridors,  auditorium,  and  cafeteria; 
they  must  also  authorize  all  withdrawals  from  the  school.  The 
other  two  teachers  use  their  free  period  for  advising  the 
college  preparatory  group  and  general  guidance  respectively* 

In  addition  to  this  part-time  guidance  staff,  each  class 
has  a  Glass  Advisor  chosen  by  vote  of  the  class  about  midterm 
of  their  first  year  in  school.    These  advisors  move  with  the 
class  through  the  four  years  and  are  responsible  for  supervision 
of  all  class  activities.    Informal  guidance  services  are  usually 
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inevitable  under  this  setup,  as  the  advisors  learn  to  know  well 
the  individual  members  of  the  class.    Nearly  all  the  teachers 
have  acted  as  Glass  Advisors,  although  the  responsibility 
usually  falls  on  a  certain  few. 

The  school  offers  college  preparatory,  general,  and 
commercial  courses,  but  the  philosophy  of  education  is  gradually 
swinging  toward  the  more  liberal  viewpoint  which  will  eventually 
result  in  social  studies  of  wider  scope  and  more  emphasis  on  the 
sciences.    The  school  spirit  is  excellent,  and  the  community 
loyally  supports  its  various  athletic,  musical,  and  dramatic 
events.    Physically,  the  school  and  its  surroundings  are 
attractive  and  well  cared  for,  and  are  also  strategically 
located  within  a  short  distance  of  the  city  offices,  being  just 
on  the  opposite  side  of  the  park. 

Although  the  local  support  of  high  school  activities  is 
loyal  and  large,  the  high  school  has  no  parent -teacher  organi- 
zation.   There  are,  however,  two  adult  groups  directly  concerned 
with  high  school  activities.    One  is  the  Boosters  Club,  an 
organization  of  business  men,  that  sponsors  athletic  activities 
and  annually  rewards  or  recognizes  the  teams  each  year.  The 
other  is  the  Band  Mothers'  Club  which  promotes  all  activites  of 
the  band. 
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The  City  of  South  Portland  does  not  have  a  public 
library,  but  its  residents  may  use  that  of  the  City  of 
Portland  under  either  of  two  conditions.    If  a  member  of 
the  fajDily  is  employed  in,  goes  to  school  in,  or  owns 
property  in  Portland,  a  library  card  will  be  issued  which  may 
be  used  by  all  members;  otherwise,  an  annual  fee  of  $1*^0 
permits  access  to  the  Portland  Public  Library.  Approximately 
fifty  residents  of  South  Portland  use  the  library  by  payment 
of  this  annual  fee. 

The  recreational  areas  of  South  Portland  are  those  of 
the  various  school  buildings,  except  that  th:  facilities  of 
the  local  Armory  are  rented  for  high  school  basketball 
practice  and  games.    There  are  also  two  small  neighborhood 
clubs  providing  centers  of  activity  for  sandlot  baseball, 
Softball,  and  basketball.    These  latter  groups  are  under  the 
supervision  of  the  Recreation  Director  for  South  Portland. 

Financially,  the  City  of  South  Portland  is  still  in  a 
period  of  readjustment.    Before  World  War  II  only  a  large 
railroad  yard  and  the  oil  tank  farm  areas  offered  concentration 
of  taxable  values;  the  major  portion  of  the  city  was  and  is  a 
residential  area  for  Portland.    A  shipyard  was  developed  during 
the  war  years  and,  together  with  its  materiel  storeyards  and 
fabricating  areas,  greatly  increased  the  taocable  property*  Of 
course,  these  commercial  areas  brought  other  problems  to  the 
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city  as  well,  but  these  have  largely  been  eliminated  since 
the  shipyard  closed,  or  absorbed  into  the  accepted  commimity 
pattern.    The  population  of  the  city  isnow  about  22,000,  and 
approximately  seventy  per  cent  of  the  homes  are  ovmer-occupied. 
The  financial  problems  of  the  city  continually  harass  the 
City  Manager  and  Council.    Naturally,  one  of  the  results  of 
this  is  reluctance  to  increase  the  tax  rate  lest  that  dis- 
courage present  or  new  industries  from  location  in  the  city» 
This,  in  turn,  makes  difficult  expansion  of  school  services. 
However,  as  will  be  shown,  the  schools  have  succeeded 
remarkably  well  in  keeping  abreast  of  current  trends  and  in 
constantly  increasing  services. 

Treatment  of  Data 


The  results  of  the  committee  checking  of  the  guidance 
services  on  the  Checklist  are  reproduced  by  sections  in 
Chapter  III  followed  by  comments  thereon.    The  results  of 
section  II  A  of  the  Checklist  only  will  appear  in  letters 
(as  provided  for  in  the  directions  for  that  section). 
Section  VI  of  the  Checklist  quotes  committee  responses 
verbatim.    Where  duplicate  responses  appear  in  this  section, 
it  indicates  that  identical  replies  were  made  by  more  than 
one  member.    The  results  of  the  Checklist  of  Guidance 
Activities  in  a  High  School  will  be  discussed  in  Chapter  III. 
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The  quality  judgments  of  the  guidance  services  by  the 
faculty  committee  on  the  Evaluation  of  Guidance  Activities 
in  a  High  School  are  also  reproduced  by  sections  in  Chapter 
III  in  those  symbols  designated  for  use  in  the  instructions. 
Any  responses  have  been  quoted  verbatim.    Discussion  of  these 
results  will  be  found  in  Chapter  III. 

The  form  of  the  Questionnaire  as  used  was  not  given  a 
trial  run,  but  review  of  the  form  by  several  of  the  faculty  of 
South  Portland  High  School  resulted  in  agreement  that  the 
homeroom  period  should  be  sufficient  for  completion.  The 
time  interval  of  ten  minutes  was  therefor  mentioned  in  the 
letter  (see  Appendix)  to  the  teachers.    Since  no  requirement 
was  made  that  each  item  of  the  Questionnaire  be  answered,  or 
checked  to  indicate  no  answer,  it  is  impossible  to  tell 
whether  the  omissions  are  due  to  lack  of  time  and/or  interest, 
or  reluctance  to  express  personal  convictions.    Sections  B  and 
0,  where  most  of  the  omissions  occur,  are  those  sections  which 
either  need  no  answer,  as  in  B,  if  no  further  education  is 
planned,  or  by  the  very  nature  of  the  queries  discourage 
answers,  as  in  C. 

All  data  resulting  from  the  Questionnaire  are  presented 
in  the  text  and  tables  of  Chapter  III.    Most  of  the  tables 
show  a  breakdown  by  sex  under  each  grade.    Where  the  results 
seem  to  warrant  it,  other  or  supplemental  forms  of  presentation 
have  been  used. 
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CHAPTER  III 


THE  FINDINGS 

This  chapter  presents  in  text  and  tables  the  data 
obtained  from  the  three  instruments  used  in  this  survey. 
Much  of  the  discussion  is  related  to  the  summarization 
presented  in  the  tabular  arrangements.    All  of  the  numbers 
appearing  on  the  tables  represent  the  actual  number  of 
replies.    This  is  believed  the  best  procedure  since,  as 
stated  in  Treatment  of  Data,  CSiapter  II,  no  requirement 
was  made  that  every  item  be  answered  or  checked. 

It  is  interesting  to  note  the  proportion  of  responses 
to  items  in  comparison  with  the  total  grade-group  polled,  and 
this  will  be  commented  on  throughout  the  chapter. 

Another  factor  to  consider  is  the  proportion  of 
representation  for  each  grade    which  is  presented  on  the 
next  page. 
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TABLE  I 


PERCSmGES  OF  GRADE  AND  SEX  POLLED 


NUMBER  TOTAL  GRADE  REPRSSSI^TATION 
POLLED    ENROLLMENT  PERCENTAGE 

GRADE  IX 

GIRLS  62  IM9  h2% 

BOYS  52  160  55% 

TOTAL  1X4  509  37% 

GRADE  X 

GIRLS  62  129  hQ% 

BOYS  48  125  58% 

TOTAL  110  254  45% 

GRADE  XI 

GIRLS  64  110  58% 

BOYS  61  108  56% 

TOTAL  125  216  57% 

GRADE  XII 

GIRLS  54  87  62% 

BOYS  55  95  59% 

TOTAL  109  180  60% 
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These  variations  in  the  percentages  of  grade  represen- 
tation were  due  to  the  enrollments  of  the  homerooms  available 
for  administration  of  the  Questionnaire.    The  Grade  XII  group 
polled  was  most  productive  in  the  Personal  Problems  area  (C), 
as  might  be  expected  in  view  of  their  four  years  of  experience 
and  nearness  of  their  graduation  date. 


Results  of  the  Checklist  and  Evaluation 

Each  of  these  instruments  may  be  found  in  their  entirety 
in  the  Appendix,  but  they  have  been  reproduced  section  by 
section  below  showing  the  responses  thereto.    It  will  be  noted 
that  the  column  headings  are  not  fully  inserted  each  time; 
Adequate  is  designated  by  A,  Not  Adequate  by  NA,  and  Not 
Present  by  NP«    The  section  (sections)  of  the  Checklist  appear 
first,  and  then  that  (those)  of  the  Evaluat ion  corresponding. 
Discussion  of  the  findings  thus  presented  will  follow  in 
each  case, 

I.     THE  ADMINISTRATIVE  BASIS  FOR  GUIDANCE  SERVICES 

A.  ADMINISTRATIVE  LEADERSHIP 
A    NA  NP 

2    2  1.  The  school  admiristrator  provides  informed  leadership 

2    1      12,  The  school  administrator  keeps  up  with  current 

developments  in  guidance  philosophy  and  practices 
15      1    5»  The  school  staff  has  a  philosophy  of  education  which 

includes  acceptance  of  basic  concepts  of  guidance 
4    1  4,  Some  of  the  guidance  services  evolve  from  the  school 

staff  through  democratic  processes 
25  5*  The  resources  of  the  school  staff  are  used  by 

delegating  appropriates  guidance  services  thereto 
15      16.  Community  support  is  obtained  through  the  school 

administrator's  contact  with  organizations  and  groups 

which  influence  public  opinion 
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5    2    7«  The  guidance  program  includes  activities  suggested  by 
students 

4  1    8.  The  guidance  program  is  adapted  to  the  local  situation, 

although  including  all  guidance  activites  considered 
basic 

2  2    1    9»  A  professional  attitude  is  maintained  by  the  administ rat oi 
which  carries  over  into  the  staff,  permitting  use  of 
confidential  material  by  all  members 

2  5       10«  The  administrator  assumes  responsibility  for  developing 
mutual  understanding  and  cooperation  among  staff  as  to 
respective  functions  in  dealing  with  pupils 

I.  THE  ADMINISTRATIVE  BASIS  FOR  GUIDANCE  SERVICES 

A.  ADMINISTRATIVE  LEADERSHIP 

AAA3A           Effective  and  adequate  use  in  planning  and  developing 

guidance  program 
AAIAA           Extent  of  support  enlisted  from  staff,  pupils,  and 

community 

The  faculty  committee  seems  fairly  in  agreement  on  this 
section  in  that  most  items  appear  as  inadequate.    However,  this 
is  not  carried  over  into  the  quality  judgments  because  they 
agree  on  an  average  rating. 

I.     THE  ADMINISTRATIVE  BASIS  FOR  GUIDANCE  SERVICES 

B.  PROVISIONS  AND  FACILITIES 
A  NA  NP 

1  4         1.  Usable,  compact,  comprehensive  records  for  each  pupil 

5  2»  Records  relevant  to  guidance  are  readily  accessible 

4  1    5»  Records  are  safeguarded  to  insure  security,  permanency, 

and  privacy 

5         4.  Adequate  testing  materials  are  supplied  for  guidance 

5  1         5*  Materials  are  available  and  continually  acquired  and 

increased  for  guidance  services 
52            a.  Such  materials  are  available  and  acquired  for 

vocational  guidance 
4  1            b.  Such  materials  are  available  and  acquired  for 

educational  guidance 
4  1         6.  Guidance  staff  performs  duties  during  school  day 
257*  Desirable  counselor/pupil  ratio  maintained 
1    4    8»  Automatic  provision  for  periodic  conferences  with  pupils 
1  5    1    9»  Automatic  provision  for  freeing  pupils  for  conferences 
5  10.  Flexibility  in  school  program  permits  such  guidance 

methods  as  part-time  and  full-time  work,  credit  for  this 
toward  graduation,  and/or  credit  for  trade  school  training 
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5  2      11,  Privacy  for  conferences  is  provided 

4  1  12,  Space  and  equipment  for  guidance  services  is  provided 
5  15»  Clerical  assistance  for  guidance  services  is  provided 
2  2  1  l4,  Out-of-school  contacts  for  the  guidance  staff  are 

authorized,  encouraged,  facilitated 
2  5      15*  Guidance  staff  are  not  assigned  duties  detrimental  to 
maintaining  guidance/counseling  activities 
1  4  16«  The  school  budget  contains  specific  allotment  for 
the  guidance  services  as  such 

I.     THE  ADMINISTRATIVE  3ASI3  FOR  GUIDANCE  SERVICES 

B.  PROVISIONS  AND  FACILITi;-:S 

AAAAA  Comprehensiveness  of  records 

AASAA  Effective  use  of  records 

AA?AA  Facilitation  of  these  needs  of  guidance  program 

AAIAA  Adequacy  of  financial  support  for  guidance  program 

The  results  on  this  section  seem  again  in  fair  agreement. 
The  four  items  of  the  Checklist  considered  most  deficient  (7> 
8,  15»  16)  are  those  for  which  definite  financial  aid  and  re- 
alignment of  faculty  6Lnd  program  must  be  made.    The  three  items 
judged  most  inadequate  (1,  2,  4)  are  also  those  requiring  an 
outlay  of  funds  for  personnel  and  material.    However,  the  overall 
picture  of  this  area  on  the  Evaluat ion  receives  an  average  rating. 

I.     THE  ADMINISTRATIVE  BASIS  FOR  GUIDANCE  SERVICES 

C.  TRAINING 
A  NA  NP 

2  2    1    1.  Guidance  staff  is  encouraged  to  take  graduate  study 
1    4    2.  Provision  for  in-service  training  of  entire  school  staff 
5    5«  Provision  for  continuous/periodic  study  and  evaluation 
of  guidance  program  of  school  by  entire  school  staff 
14    4.  Prormotion  of  arrangements  whereby  the  staff  and  school 
profit  from  experiments  and  demonstrations  elsewhere 
2  1    2    5»  Provision  for  access  to  professional  reading  materials 

I.     THE  ADMINISTRATIVE  BASIS  FOR  GUIDANCE  SERVICES 
C.  TRAINING 

lAAII  Provision  for  training  of  guidance  staff  in  guidance 

lAIAI  Provision  for  in-service  training  of  school  staff 

in  guidance 
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The  Training  section  is  considered  poor,  both  on  the 
Checklist  and  in  the  quality  judgments.    This  may  reflect  the 
inadequacy  felt  as  to  the  first  section  (Administrative 
Leadership),  though  the  tight  scheduling  of  faculty  responsi- 
bilities referred  to  in  Additional  Relevant  Data,  Chapter  II, 
creates  its  own  problems,  as  well  as  the  ever-present  budgetary 


limitations. 
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o« 

abcdef 

P» 

abcdef 

II.    THE  GUIDANCE  STAFF 
A.  GUIDANCE  LSADER3HIP 

1.  The  title  (titles)  of  each  member  of  guidance  staff 

a.  Dean  of  Girls,  Girls'  Guidance  Advisor,  General  Guidance 
b»  Dean  of  Boys,  Boys'  Guiiance  Advisor,  General  Guidance 

c.  College  Preparatory  Advisor 

d.  Principal 

e.  Sub -Master 

f.  Sub -Master 

2,  Preparation  and  qualifications 

General  educational  preparation  for  teaching 


Survey  course  in  guidance  services 
Training  in  techniques  of  individual  analysis 
Training  in  occupational/educat ional  information 


Training  in  organization  and  administration 
of  guidance  services 
Successful  teaching  experience 
Supervised  counseling  experience 
Occupational  experience  other  than  teaching 
Demonstrated  ability  to  work  effectively 
with  adolescents 

Demonstrated  ability  to  work  effectively  with 
school  staff,  community  agencies,  parents,  etc 
Appreciation  of  contribution  of  guidance  to 
attainment  of  school  objectives 
Maturity  and  broad  life  experience 
Professional  integrity  sufficient  to  inspire 
and  hold  the  confidence  of  pupils,  staff,  etc. 
Ability  to  deal  objectively  in  human  relations 
q.  Good  health  and  acceptable  personal  appearance 


I 
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5.  Improvement  in  Service 

ad  beef      a.  Belongs  to  three  or  more  national, 

prof ess ional /non-prof ess ional  organizat ions 
actively  concerned  with  guidance/educat ion 

abcdef  b.  Belongs  to  one  or  two  organizations  of  this 

type 

abd  cef       c.  Has  held  office  or  performed  official 

function  for  organization 
abcdef  d.  Has  had  articles  on  guidance/education 
published 

acdf    be  e.  Has  read  professional  literature  on  guidance/ 

education  within  past  six  monthsother  than 
that  required  for  courses  or  periodicals  below 

abcdef  f.  Subscribes  to  two  or  moreperiodicals  in 

guidance/educat ion  field 

ac       bd       ef         g»  Has  been  broadened  through  extensive  travel 

a         cd       bef       h»  DeOiberately  visits  various  activities  to 

further  guidance  knowledge 

abde    cf  i.  Participates  in  community  activites 

abcdef  j.  Obtained  5  or  more  credits  in  past  5  years (Sd.) 

abcdef  k»  Obtained  5  or  more  credits  in  past  ^  years  (G.) 

cf  abde      1«  Obtained  advanced  degree  since  original 

preparation  for  teaching/guidance 

II.  THE  GUIDANCE  STAFF 
A.  GUIDANCE  LEADERSHIP 

lAAAA         Adequacy  of  preparation  and  experience 
ISSSS         Degree  of  satisfaction  with  personal  qualif icatxms 
ISASA        Rating  placed  on  efforts  toward  self -improvement 

Although  the  need  for  a  training  program  can  not  be  denied, 

the  confidence  of  the  committee  in  the  adequacy  of  the 

Guidance  Staff  is  evident  both  on  the  Checklist  and  Evaluation. 

There  are  few  items  noted  as  deficient  and  several  of  these  will 

soon  be  remedied  through  further  study  by  staff  members  in 

Saturday  classes  and  svcmner  schools.    Here  may  be  a  refutation 

of  the  first  section  since  skillful  personnel  management 

soaetimes  unobtrusively  produces  such  results. 


II.  THE  GUIDANCE  STAFF 

B.  SCHOOL  STAFF  MEMBERS 
A  NA  NP 

12    2      1,  Other  school  staff  members  in  addition  to  those  listed 

above  are  assigned  guidance  duties 
2       52,  These  staff  members  have  taken  courses/had  training 

in  guidance 

2       5      5»  These  staff  members  have  had  occupational  experience 
other  than  teaching 


II.  THE  GUIDANCE  STAFF 
B.  SCHOOL  STAFF  MEMBERS 


lAAAI         Rating  placed  on  efforts  of  school  staff  toward  self- 
improvement  in  guidance  areas 

The  position  taken  on  this  section  may  almost  be  expected 

in  view  of  the  rating  given  the  Training  section  (I  C  above). 


The  quality  judgments  reiterate  this. 


II.  THE  GUIDANCE  STAFF 
C.  REFERRAL  CONSULTANTS 


A  NA  NP 

1  4 

1. 

2  12 

2. 

5  2 

5. 

4  1 

4. 

2  5 

5. 

12  2 

6. 

5 

7. 

5 

6. 

A  visiting  teacher  is  employed  by  the  community 
The  school  system  attendance  officer  works  with  the 
guidance  staff 

The  school  system  physician  is  available  to  all  pupils 
A  school  system  nurse  is  available  to  all  pupils 
A  nurse  is  employed  for  the  high  school,  works  with 
the  guidance  staff,  and  conducts  classes 
The  school  system  dentist  is  available  to  all  pupils 
The  services  of  a  psychologist  are  available 
The  services  of  a  psychiatrist  are  available 


II.    THE  GUIDANCE  STAFF 
C.  REFERRAL  CONSULTANTS 


lAAIA         Adequacy  of  provision  for 

lAAIS         Adequacy  of  use  of  those  available 

ISAIA         Rating  given  cooperation  and  coordination  of  these  and 
guidance  staff 

Minimum  needs  for  Referral  Consultants  seem  to  be 

adequately  met,  since  the  items  considered  deficient  (1,  7»  8) 


are  not  often  found  except  in  the  larger  school  systems. 
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The  Svaluat ion  ratings,  however,  imply  that  better  use  could 

be  made  of  existing  facilities, 

III,    GUIDANCE  SERVICES 
A.  I1©IVIDUAL  INVENTORY 

1.  Sources  of  information  on  pupils 
NA  HP 

a.  Personal  data  blanks 

b.  Individual  conferences  with  pupils 

c.  Appropriate  tests  given  upon  admission  and  thereafter 

d.  Special  tests  given  when  necessary 

e.  Conferences  with  parents  and  others 

f.  Visits  to  pupils'  homes 

g.  Conferences  with  teachers  of  pupils 

h.  Records  from  sending  schools 

i.  Anecdotal  records,  socio-metric  studies,  etc. 
j.  Periodic  ratings  by  teachers  (for  all  pupils) 
k.  Periodic  physical  examinations  (for  all  pupils) 

2,  Types  of  information  about  pupils 
a.  Home  and  Family  background 

Name,  race,  sex,  date  of  birth,  place  of  birth 
Full  name  of  parent,  address,  phone  number,  occupation 
Race,  nationality,  birthplace  of  parents 
Citizenship  status  of  parents,  leagth  of  U,  S,  residence 
Educational  status  of  parents 
Marital  status  of  parents 
Ages  of  brothers  and  sisters 

Special  talents  or  accomplishments  of  family,  relatives 
Health  status  of  family  members,  past  record  thereof 
Economic  status  of  family 

Attitude  of  home  toward  school  and  attendance  thereat 
Home  conditions  in  regard  to  study  facilities,  etc. 
Community  facilities  for  study,  reference,  research,  etc 
Plans  of  parents  for  pupil 
Conditions  of  home  neighborhood 
Other  types  of  home  and  family  information 
lysical  and  Health  Status 

Height  and  weight,  overweight,  underweight,  etc. 
Vision  and  hearing 
Condition  of  teeth 
Speech  difficulties  or  defects 
Posture  and  condition  of  feet 
Condition  of  skin  and  scalp 

Condition  of  tonsils,  adenoids,  other  vital  organs 
Progress  and  completion  of  physical  maturation 
Immunizations 

Serious  illnesses,  operations,  injiries,  etc. 
Mental  health,  personal  adjudment,  neurotic  or 
psychotic  signs 


A  NA  NP    c.  Personal,  Social,  and  Mental  Status  and  Development  || 
1    4         1)  Special  interests,  talents,  aptitudes  of  pupils 
1    4         2)  Voluntary  reading  or  hobbies  (use  of  leisure  time) 
1    4         5)  Participation  and  achievements  in  out-of-school 
25  ^)  Participation  and  achievements  in  school 

2  12         5)  Plans  of  pupil  for  further  education,  occupation 
5         6)  Attitude  toward  school  and  staff 
5         7)  Facts  about  work  experiences 
5         8)  Conduct  (citizenship)  comments 

5         9)  Comments  on  social  adjustment,  personality  traits, etc* 
5       10)  Records  of  counseling  sessions 

4  1  11)  Attendance  record 

52  12)  Results  and  interpretation  of  tests 

1  4       15)  Provision  for  follow-up  comments  after  drop-out  or 

graduation 
d.  Scholastic  Progress 

5  1)  Name,  location,  attendance  dates  at  other  schools 
4  1              2)  Complete  academic  record  at  present  school 

4  1  5)  Curriculxjm  choices  and  changes  with  reasons 

5  4)  Achievement  test  results 

51         5)  Entry  of  transfer  to  another  school  or  college 

^«  Maintenance  and  use  of  pupil  information 
5  a.  Records  accessible  to  all  authorized  to  use  same 

4  1      b.  Daily  schedule  card  for  every  pupils  kept  current  and 

accessible 

5  c.  Provision  for  duplication  of  records  when  necessary 

4  1  d.  Discrimination  made  between  temporary  and  permanent  data 

4  1  e.  Entries  are  periodic  and  sequential 

4  1  f.  Forms  are  compact;  data  is  easily  recorded,  dated, 

identified,  and  checked  for  accuracy 

2  5      g«  Codes  explained  on  each  form,  unless  confidential 

5     h.  Graphs  used  to  indicate  relative  progress  when  appropriate 

5  1      i.  All  records  of  entering  or  leaving  student  are  consulted 

before  enrollment  procedure  is  completed  or  terminated 
4  j.  All  records  used  to  assist  in  planning  educational/  j 

vocational  choices,  to  assist  in  determing  causes  of 
failure,  or  reasons  for  deviation  in  attendance,  etc. 


III.  GUIDANCE  SERVICES 
A.  INDIVIDUAL  INVENTORY 


lAIAI  Adequacy  of  provisions  for  obtaining  information 

VIAIAVI  Adequacy  of  provisions  for  information  on  home  and  family 

AAAAA  Adequacy    of  provisions  for  physical  and  health  information 

lAIAVI  Adequacy  of  provisions  for  information  on  personal, etc. 

VSAA3S  Adequacy  of  provisions  for  information  on  scholastic  statua 

AAIAVS  Adequacy  of  provisions  for  keeping  all  records  up  to  date 


VSAASVS      Accessibility  of  pupil  records 
VSAIAS       Efficiency  and  effectiveness  of  organization  of 
records  for  use 

AAAAI         Effectiveness  of  utilization  of  records  for  guidance 
AAAAS         Professional it y  of  staff  in  using  information  from 
pupil  records 

This  Individual  Inventory  section  indicates  that  scholastic 
and  physical  data  are  well  provided  for,  as  well  as  minimum 
information  about  parents,  attendance,  and  testing.    The  sources 
of  information  are  deemed  inadequate,  with  particiilar  deficienoBS 
in  provisions  for  periodic  entries.    In  this  connection  it 
might  be  noted  that  inclusion  of  some  of  the  items  marked 
"Not  Present"  would  necessitate  an  increase  in  faculty  members 
responsible  for  guidance  services,  clerical  personnel,  and 
records,  all  of  which  are  limited  by  the  tight  time  schedule 
and  budget  referred  to  under  the  Training  section  (I  C).  Nearly 
complete  agreement  on  the  maintenance  of  pupil  records  (III  A  5» 
just  above)  is  obtained  which  again  denotes  efficient  admin- 
istration.      The  ratings  on  the  Evaluation    reveal  dissatis- 
faction with  the  Individual  Inventory  in  three  instances,  while 
an  average  rating  is  given  in  seven  instances. 

III.  GUIDANCE  SERVICES 

B.     INFORMATION  SERVICES 
A  NA  NP 

52         1,  File  of  unbound,  current  educational/occupational 
material 

252,  Results  of  studies  of  local  labor  conditions, 
opportunities,  and  placement  available 
5       25*  Information  on  part-time,  home-study,  correspondence 
courses 

2       5    ^»  Information  on  community  recreational  opportunities 
available 
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2  2    1    5»  Books  on  educational/vocational  opportunities  available 
5    6.  Posters,  graphs,  charts,  etc.,  used  to  present  guidance 
2       5    7*  Index  of  other  sources  for  information  available 
12    2    8.  Relevant  periodicals  subscribed  to  and  accessible 
5  9»  Current  catalogs  of  all  types  of  schools  available 

4  1        10.  Current  information  on  loans,  scholarships,  etc, 
available 

2  1    2  11.  Information  aoout  agencies/persons  offering  accurate, 
usable  information/training  is  available 


III.    GUIDAITOE  SERVICES 
B.  INFORMATIONAL  SERVICES 

S3AAA  Adequacy  of 

SSAAA  Effectiveness  of 

Comments : 

Superior  for  educational  advancement  of  pupils. 
This  section  receives  a  decidedly  scattered  pattern  of 
responses  which  may  be  partly  due  to  the  recency  of  attempting 
to  assemble  this  material  in  a  central  location.    The  adequacy 
and  effectiveness  of  this  section,  however,  is  rated  average. 
Under  this  section,  for  the  first  time,  we  find  a  comment, 
and  it  will  be  noted  that  this  same  point  receives  emphasis 
throughout  • 

III.     GUIDAI^CS  SERVICES 

0.  COUlvTSELING  SERVICES 
A  NA  NP 

1.  Principles  of  counseling 
2  12       a.  Staff  members  regard  counseling  as  a  professional 

activity  requiring  specific  knowledges  and  skills 
5  11       h»  All  counseling  services  focus  on  the  individual 
5  c.  Counseling  services  recognize  individual 

differences  as  basic  facts 
5  d.  Counseling  services  has  primary  objective  of  aiding 

pupil  to  make  decision,  but  responsibility  for 

making  decision  is  pupils. 
4  e.  Counseling  services  accept  responsibility  for  aiding 

with  implementation  of  pupils  choice 
4  1  f.  Counseling  services  foster  and  protect  personal 

integrity  of  pupil  through  strict  observance  of 

ethical  standards 
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2.  Procedures  in  counseling 

Counselor  prepares  for  interview  (whenever  possible) 
by  reviewing  all  pertinent  data 

Interview  is  purposeful,  yet  sufficiently  flexible 
to  adjust  to  emerging  problems  of  pupil 
Atmosphere  is  such  that  pupil  is  encouraged  to 
express  himself  freely 

Counselor  accepts  statements  made  without  placing 
values  thereon 

Counselor  avoids  domination  of  interview  or  of  pupil 
Written  records  made  of  every  interview 
Counselor  is  always  objective  in  attitude 
Counselor  is  mindfiil  that  pupil's  decision  must  be 
emotionally  as  well  as  intellectually  satisfying 
Counselor  always  aims  at  assisting  pupil  toward 
self-reliance 

Counselor  makes  pupil  aware  of  joint  responsibilities 
for  interview 

Counselor  does  not  assume  role  of  teacher  or 
administrator  in  implementing  pupil  decisions 
Counselor  recognizes  problems  needing  a  series  of 
conferences  and  plans  accordingly 
Counselor  recognizes  problems  beyond  his  scope 
and  makes  referral 

Counselor  maintains  high  ethical  standards  on 
confidential  data 

Counselor  enlists  cooperation  of  all  resources  in 
assisting  pupil,  but  respects  any  desired  confidence 
of  pupil 

III.    GUIDANCE  SERVICES 
C.  COUNSELING  SERVICES 

ASAAS         Extent  of  adherence  to  guidance  principles  listed  by 

guidance  staff 
AAAAA         Effectiveness  of  use  of  procedures  listed 

Checking  on  this  section  is  in  good  agreement  which 

provides  further  evidence  of  the  sincerity  and  understanding 

of  the  faculty  members  responsible  for  guidance  services, 

as  well  as  substantiating  again  the  quality  of  leadership. 

The  ratings  on  this  section  confirm  this.    Reference  to  the 

checks  and  ratings  on  Guidance  Leadership  (section  II  A  1)  is 

suggested  here  for  anint cresting  comparison* 
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5 

b. 

5 

c. 
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1 
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4 

e. 
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2 

f. 

4 
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5  1 

h. 
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i. 

5  1 
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5  1 

k. 

2  1 

1 
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5  1 

m. 

5  1 

n. 

5  1 
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III.    GUIDANCE  SERVICES 
D.  PLACEMENT  SERVICES 
A  NA  NP 

1.  Occupational  placement 

52  a«  Assists  pupils  to  secure  part-time  or  vacation  jobs 

1  4  b.  Assists  drop-outs  to  find  jobs 
52  c.  Assists  graduates  to  find  jobs 

2  12         d.  Is  coordinated  in  one  person/of fice  for  school 
112         e.  Is  delegated  by  this  coordinator  to  appropriate 
staff  members 

12    1         f.  Coordinator  maintains  effective  job  opportunity 
cont  act  8 

15         £•  Coordinator  maintains  records  of  placement 

15  Maintains  records  of  placement  for  annual  report 

and  to  provide  occupational  information  for  course 
12    1         i.  Conducts  surveys  of  local  occupational/training 

opportunities 

2,  Other  ptcement 

51  a.  Aids  in  modifications  of  pupils'  school  programs 

51  b«  Aids  in  securing  extra-school  education/training 

1    4         c.  Aids  drop-outs  to  continue  education/training 
4  d.  Aids  graduates  to  obtain  additional  educat  ion/training 

4         e.  Aids  pupils  in  entering  out-of-school  activities 
12    1         f.  Aids  pupils  in  entering  in-school  activities 

III.     GUIDANCE  SERVICES 
D.  PLACEMENT  SERVICES 

AAAAA         Adequacy  of 
AAAAA         Effectiveness  of 

The  Placement  Services  are  far  weaker  than  the  previous 

aspects  of  the  guidance  services.    Most  are  considered 

inadequate,  with  five  items  (lb,  Ig,  Ih,  2c,  2e)  labelled 

deficient.      The  inference  regarding  drop-outs  made  from 

Table  I  (page  I9)  is  here  verified.    The  quality  judgments 

on  the  Evaluation  agree  on  average,  which  is  probably  correct, 

since  few  schools  provide  the  personiel  and  equipment  necessary 

for  this  service. 
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III.  GUIDANCE  SERVICBS 

E,     FXDLLOW-UP  SERVICES 
A  NA  NP 

5    2    1.  Conducts  periodic  follow-up  studies  of  all  graduates 
and  drop-outs 

1152.  Obtains  information  from  all  drop-outs  and  transfers 
in  attempt  to  reveal  true  causes  therefor 
5.  Uses  results  of  follow-up  studies  to  determine  reactions 
12    2       a*  School  curriculum 

12    2       b.  School  organization  and  administration 
12    2        c.  Guidance  services 

12    2       d«  Counseling  services,  as  a  special  phase  of  guidance 
2  2    1        e.  Placement  services,  as  a  special  phase  of  guidance 
12    2       f.  Other  aspects  of  school 

12    2k,  Uses  these  results  to  acquaint  school  staff  and 
community  with  facts  thus  revealed 
1    4    5«  Provides  opportunities  for  in-school  pupils  to 
participate  in  such  studies 

III.  GUIDANCE  SERVICES 
E.  FOLLOW-UP  SERVICES 

lAIAI         Adequacy  of 
lAIAI         Effectiveness  of 

The  responses  to  this  section  fall  into  the  sajne  general 

pattern  as  the  section  last  above  (Placement  Services), 

although  more  items  are  considered  "Not  Present".    The  sajne 

observation  with  regard  to  providing  personnel  and  supplies 

for  this  guidance  service  applies  here  as  with  Placement 

Services.    However,  it  will  be  noticed  that  the  Evaluation 

judgments  agree,  for  the  first  time,  on  an  inferior  rating 

for  this  section. 

IV.  SERVICES  COMPLEMENTARY  TO  THE  GUIDANCE  PROGRAM 

A.  FACILITATING  THE  AQJUSTMEI^T  OF  THE  PUPIL  TO  THE  SCHOOL 
A  NA  NP 

12    2    1,  Orientation  programs  used  to  introduce  new  students 
to  school 

5112,  Pupil  clubs  provided  to  arouse  interests  and 
stimulate  leadership 


5  1    1    5«  Assemblies/group  meetings  held  to  discuss  courses,  etc. 
524.  Pupil  group  meetings  provided  to  study  and  discuss 

problems  of  school  morale,  conducts,  etc. 
5       25*  Cooperative  efforts  made  to  articulate  programs  of 

lower  and  high  schools 
2126.  Cooperative  efforts  made  to  aid  individual  pupil 

adjustments  by  lower  and  high  schools 

B.  FOUNDATION  FOR  PLAIx^NING  POST-SCHOOL  WORK  OR  TRAINING 
251,  Field  trips 

1    4    2.  Career  days  (or  similar  devices) 

5    5»  Classes  in  occupational  information  specifically 
including  local  opportunities  for  training  and 
placement,  and  the  procedures  for  finding  a  job 
12    2    4.  Use  of  audio-visual  aids 

1225*  Svery  teacher  includes  in  own  subject  field  information 
on  occupational  opportunities  related  thereto 
5    6»  Supervised  work  experience 

5  ?•  Opportunities  provided  for  obtaining  contacts  and 

infonation  about  application  for  and  entry  into 
institutions  of  higher  learning 

C.  OUT-OF-SCHOOL  SERVICES 

1^11*  Assistance  given  to  the  school  in  guidance  services  and 
related  activities  through  sponsorship  and  providing 
information 

12    2    2,  Assistance  given  to  individual  pupils  in  personal 
problems 

1225*  Cooperation  by  specialists  if  and  when  such  services 
are  not  provided  by  school  system  or  community 

IV.     SERVICES  COMPLEMENTARY  TO  THE  GUIDANCE  PROGRAM 

A.  FACILITATING  THE  ADJUSTMENT  OF  THE  PUPIL  TO  THE  SCHOOL 


lAIAI         Adequacy  and  effectiveness  of 

B.  FOUI^DATION  FOR  FLAInINING  POST -SCHOOL  WORK  OR  TRAINING 
AAAAI         Adequacy  and  effectiveness  of 


C.  OUT-OF-SCHOOL  SERVICES 
IIIAVI      Extensiveness  of 


This  section  definitely  seems  inadequate,  with  only 
four  items  (A2,  A5,  A5»  B7)  out  of  sixteen  marked  as  adequate. 


The  background  given  for  post-school  planning  is  deemed  most 


deficient.    Only  information  about  entry  into  other  schools 


is  adequate.    Here  again  reference  to  the  size  of  each  of 
the  four  grades  is  inevitable,  as  well  as  referring  to  Table 
which  presents  the  stated  intentions  of  the  students  with 
regard  to  higher  education.     It  will  be  noted  that  most  of 
them  do  not  plan  on  education  beyond  high  school.  The 
quality  judgments  for  this  section  cancel  out  to  a  rating  of 
very  inferior,  and  this  is  the  only  section  in  the  survey 


where  this  occurs. 


V.     GUIDANCE  SERVICES  AS  AN  INFLUENCE  ON  THE  TOTAL 
SCHOOL  DEVELOPMENT 


Systematic  compilation  and  interpretation  of  the 
data  derived  from  pupil  records  and  commmity 
surveys  is  provided 

New  curriculum  offerings  are  made  possible  from 
such  studies 

Special  curriculum  offerings  for  temporary/ 
special  group  needs 

Instruction  methods  modified  in  accordance  with 
pupil  characteristics  thus  revealed 
Some  curriculum  offerings  dropped  as  a  result  of 
these  studies 
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5. 

1 

2 

4. 

1 
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2 

2 

7. 

educational  choices,  possibility  of  fulfillment, 
and  opportunities 
2  12      4.  Improvement  in  attendance 
5  11      5«  More  effective  job  placement 
5  1  6.  Increasing  evidence  of  pupil  ability  in 

self-direction 
Decrease  in  pupil  failures 


V.  GUIDANCE  SERVICES  AS  AN  INFLUENCE  ON  THE  TOTAL 
SCHOOL  DEVELOPMENT 

A.  AS  AN  INFLUENCE  ON  THE  CUPRICULUM 

AAAII         Extenaiveneas of  data  provided  by  guidance  servicea  : 

curriculum  development 
lAAII         Extenaiveneaa  of  curriculum  changea  thua  developed 

Ooimnenta : 

Plenty  of  room  for  curriculum  changes. 

B.  AS  AN  INFLUENCE  ON  PUPIL  ATTITUDE  AND  ADJUSTMENT 

IA?AA         Effectiveness  as  evidenced  by  better  pupil/school 
and  post -school  adjustment 
Coirments : 
No  criticism. 

The  checks  on  this  section  reveal  good  agreement  as  to 
the  deficiency  of  their  influence  on  the  curriculum,  and  fair 
agreement  as  to  the  inadequacy  of  their  influence  on  pupil 
attitude  and  adjustment.    This  phase  of  the  survey  presents, 
in  the  writer's  opinion,  a  rather  new  viewpoint  for  the 
faculty  committee,  since  guidance  has  not  been  previously 
considered  in  this  light.      The  Evaluation  ratings  indicate 
this,  too,  for  the  symbols  total  to  six  inferiors,  eight 
averages,  and  a  question.    Further,  it  might  be  added,  there 
is  little  objective  evidence  available  on  which  judgments 
on  this  section  may  be  based. 

VI.  OUTSTANDIi^  CHARACTERISTICS  OP  THE  GUIDANCE  SERVICES 
A.  WHAT  ARE  THE  BEST  ELEMENTS  OR  CHARACTERISTICS  OP? 

Educational  information. 

What  little  is  done  is  done  well. 

Educational  guidance. 

Personal  interest  of  staff  in  individual  pupils. 
Individual  attention  given  to  course  plaoning. 
Plans  for  educational  and  vocational  future. 


B.  IN  WHAT  RESPECTS  IS  IT  LEAST  ADEQUATE  OR  IN  GREATEST  NEED 
OF  IMPROVEMEIW? 

Time  for  counseling. 
Materials  and  personnel. 
Vocational  guidance. 
Placement  service. 
Records  and  counseling. 

C.  IN  WHAT  RESPECTS  HAS  IT  BEEN  IMPROVED  WITHIN  THE  PAST 
2/5  YEARS? 

Three  teachers  given  guidance  duties  (principal  did  it  all 
before* 

Training  for  those  handling  the  work. 
Testing  and  interviewing  increased. 
More  interest  in  guidance. 

More  specific  responsibilities  on  certain  staff  members. 
Testa,  follow-up,  educational  information. 

D.  WHAT  IMPROVE^^ENTS  ARE  DEFIIOTELY  PLAiTNED  FOR  THE 
IMMEDIATE  FUTURE? 

None  that  I  know  of. 

None  • 

? 

Not  much  —  financial  limitations. 

Cumulative  records,  complete  follow-up,  long-range 

course  planning. 

E.  WHAT  STUDIES  HAVE  BEEN  MADE  OF  SCHOOL  PROBLEMS  WITHIN 
THE  PAST  2/5  YEARS? 

Preparation  for  college  entrance  examinations. 

Counseling  for  Grade  XI  and  Grade  XII  regarding 

further  education. 

None. 

None. 

What  the  prospects  of  success  in  high  school  are  for 
those  entering  with  low  ranks  from  grade  schools. 
Occupational  survey,  personal  appearance  can^aign, 
clean-up  campaign,  moderation  of  student  noise  and 
actions  campaign. 
Oomtnents  t 

Confidence  of  pupils  in  personal  interest  of  faculty. 
Seems  to  function  well  for  those  needing  educational 
guidance* 

Furtherance  of  education  plana. 

The  final  section  of  the  Checklist  indicates  good 
agreement  that  educational  guidance  is  the  best  element  (A). 
The  comments  regarding  need  for  improvements  (B)  infer  that 
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an  increase  in  personnel,  facilities,  and  equipment  ahould 

be  made.  The  notes  on  the  improvements  within  the  last  few 

years  all  tend  to  confirm  this.    Less  agreement  can  be 

observed  in  the  comments  on  any  improvements  planned  for  the 

future.    As  little  agreement  is  again  noted  under  section  E. 

The  comments  quoted  from  the  Evaluation  form  confirm  the 

adequate  checks  given  in  the  Guidance  Leadership  section 

(II  A,  above). 

The  following  is  the  last  section  of  the  Evaluation 

form  which  had  no  corresponding  section  on  the  Checklist. 

SPECIAL:    GENERAL  EVALUATION  OF  THE  GUIDANCE  PROGRAM 

lAIAI         Adequacy  of  provisions  for  personnel,  quarters,  and 
materials  for  comprehensive  guidance  program 

lAAAA         Efficiency  of  utilization  of  personnel,  quarters, 
and  materials  now  available  for  guidance 

lAAAA         Extensiveness  of  integration  of  guidance  philosophy 
and  practices  with  total  school  progreim 

This  special  section  which  requires  general  evaluation 

of  the  whole  guidance  program  reiterates  the  needs  for  an 

increase  in  personnel,  equipment,  and  facilities  by  the  inferior 

rating  given.  However,  approval  of  the  present  organization  is 

seen  in  the  average  ratings  given  utilization  and  integration. 


Results  of  Questionnaire 

A  copy  of  the  Questionnaire  may  be  found  in  the 
Appendix.     Each  of  the  tables  presented  below  is  captioned 
by  the  item  of  the  Questionnaire  eliciting  the  responses 
so  tabulated.    The  request  for  class,  sex,  and  age  on 
this  form  was  to  procure  a  base  count  for  each  grade-group 
participating,  since  no  requirement  was  made  regarding 
an  answer  or  check  for  every  item.  Table  II  (page  59)  presents 
each  of  the  basic  grade-groups  broken  down  by  sex  and  age, 
and  reference  is  made  to  Table  I  (page  I9)  which  presented 
the  percentages  of  representation  for  each  grade. 

Table  III  (page  40)  presents  the  tabulation  of  replies 
to  the  first  item  (A  1)  regarding  decision  as  to  occupational 
choice.    In  every  grade  the  girls  seem  more  decisive  about 
a  choice,  although  this  evens  up  somewhat  in  Grade  XII. 

Inspection  of  Table  IV  seems  to  indicate  that  a  greater 
number  of  occupations  are  open  to  boys.    This  may  possibly 
contribute  to  their  indecision  shown  in  Table  II.  Further- 
more, individual  choices  by  boys  in  the  upper  two  grades 
are  more  noticeable  (see  Mathematician,  Physicist,  Pipefitter, 
etc.),  while  the  girls  are  concentrated  in  fewer  areas  (such 
as  Office  Work,  Nurse,  Teacher).    Another  characteristic  of 
the  boys  is  their  choice  beyond  an  occupation  of  an  employer 
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TABLE  II 


AGES  OF  GRADE-OR0UP3  POLLED^ 


AGES 

Ih      15      16      17  18      19      20  TOTALS 

GRADE  IX  114 

GIRLS  25      29        8        2  62 

BOYS  16     19      8      9  52 

GRADE  X  110 

GIRLS  1      15      57        9  62 

BOYS  9      24      11  5        1  46 

GRADE  XI  125 

GIRLS  51      50  2        1  64 

BOYS  25      27  7       2  61 

GRADE  XII  109 

GIRLS  25  22        6          1  54 

BOYS  1      18  25        9         2  55 

TOTAL  458 

GIRLS  24     44     76      66  24       7         1  242 

BOYS  16      28      58      65  55      12         2  2l6 


Isee  page  I9,  Table  I,  for  total  grade  enrollments  and 
resulting  percentages  of  grade-groups  polled. 
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TABLE  III 


HAVE  YOU  DECIDED  WHAT  KIND  OF  WORK  YOU  IVOULD 
LIKE  TO  DO  'y^EN  YOU  HAVE  FINISHED  SCHOOL? 

TOTAL  GRADE- 
YES    NO      ?      TOTALS    GROUP  POLLED 

GRADE  IX 

GIRLS  40    15      5         60  62 

BOYS  55   15    1       49  52 

GRADE  X 

GIRLS  47    12      1         60  62 

BOYS  19    25  42  48 

GRADE  XI 

GIRLS  50    11     5        64  64 

BOYS  51    25  56  61 

GRADE  XII 

GIRLS  55    19  52  54 

BOYS  51    20      5         54  55 

TOTAL  284  140    15        457  458 

GIRLS  170    57      9       256  242 

BOYS  114    85      4       201  216 
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TABLE  IV 


LIST  BELOW  THE  OCCUPATION  (S)  THAT  YOU  ARE  CONSIDERING,- 
USE  (1)  FOR  YOUR  FIRST  CHOICE,   (2)  FOR  YOUR  SECOND,  AND 

(5)  FOR  YOUR  THIRD. 


OCCUPATION         CHOICE     GRADE  IX    GRADE  X       GRADE  XI      GRADE  XII 


L     ,  ... 

B 

G  B 

•ACTOR^  (1) 

(2) 
0) 

2  1 
1 

^      ^  H 

1  1 
1  1 

^  1 
1  1 
1 

1  1 

2 

ADVERTISING  (l) 

(2) 
0) 

1 
1 

1 
1 

AIR  FORCE,  WAP  (l) 

(2) 

(5) 

 2-1 

1 

1 

AIR  LlWili  riUbic*ao  ; 

(2) 

0) 

1 
1 

2 
4 
1 

o 

ANTHROPOLOGY  (5) 

1 

ARMY,  WAG  (1) 

(2) 

0) 

1  1 
1  1 

1  2 

2 

2 

1  2 

1 

2 
1 

ARTIST'^  (1) 

(2) 

2  2 

1  2 

5  1 
2  1 
1 

2  5 
1 

1  1 

AVIATION^  (1) 

0) 

1  ^ 
2 

1 
1 

1 
1 

1 
1 

BALL  PLAYER  (l) 
(PROFESSIONAL)  (2) 

1 

1 

1 
1 

BEAUTICIAN  (I) 

(2) 
0) 

1 
1 

2 
1 
1 

1 

2 
2 

1 

=  5 

BACTERIOLOGY  (1) 

1 

■••Includea  all  choices  for  stage,  screen,  movies,  or 
television  work,  involving  dramatic  skill  to  any  degree. 

2lncludes  all  choices  involving  artistic  talent  such  as 
dress  design,  draftsman,  fashion  illustrator,  architect,  etc. 

^Includes  such  choices  as  pilot,  flying,  air  line  work, 
navigator. 
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TABLE  IV  (continued) 


OCCUPATION  CHOICE      GRADE  IX    GRADE  X      GRADE  XI    GRADE  XII 


G  B 

G  B_^ 

G  B 

G  B 

BIOLOGY  (2) 

O) 

1 

1 

BRICKLAYING  (l) 

1  ______ 

1 

carpentsrI  (1) 

(2) 

0) 

■ 

1 
1 
1 

1 

1 
2 
1 

1 

carpet  layer  (5) 

1 

chemistry  (1) 

(2) 

1 

1 

1 '  ' 

COAST  GUARD  (1) 

(2) 
O) 

2 
1 

1 

DANCER  (1) 

(professional)  (2) 

1 

J 

1 

1 

1 

DENTAL  HYGIENIST  (l) 

(2) 
(5) 

1 

1 
1 
1 

DENTIST  (1) 



DISTITIAn2  (1) 

(2) 
(5) 

- 

1 
1 
1 

DIVER  (deep  sea)  (l) 

1 

DOGS  (raising)  (1) 

1 

DRESSMAKER  (1) 

(2) 

1 
1 

1 

ELECTRONICS  (1) 

2 

2 

ENGINEER^  (l) 

(2) 

L 

1 
1 
1 

2 

"  i 

4 

5 
1 

2 
1 

FAR^IING^  (1) 
!  (2) 

i  '     _..„,   0)\ 

4 

 J 

5 

'  1 

1 
5 
5 

5 
1 

■"■Includes  woodworker,  cabinet  maker,  house  building, 
house  construction. 

2lncl  udes  home  demonstration  agent,  home  economics  work, 
foods  work. 

^Includes  civil  engineer,  construction  engineer,  surveyor. 
^Includes  truck  gardening,  raising  hogs,  florist,  landscape 
gardening,  "any  work  on  land  outdoors". 


TABLE  IV  (continued) 


OCCUPATION  CHOICE      GRADE  IX    GRADE  X      GRADE  XI    GRADE  XII 


G  B 

Gf  _  _B_, 

G  B 

t-  ^  B 

P.  B.  I.^  (1) 

(2) 

1 

2 

1 
1 

FIREMAN  (1) 

(2) 
0) 

2 
1 

1 

TiSHING  (1) 
(COMMERCIAL)  (2) 

O) 

1 

1 

1 

1  1 

F0RESTRY2  (1) 

(2) 
0) 

5 

1 

4  1 
4  2 
5 

GAS  STATION  OPERATOR  (l) 

1 

1 

GEOLOGIST  (2) 

(5) 

1 

1 

GEOPOLITICS  (5) 

1 

GOLFER  (PROFESSIONAL)  (5) 

L  1   

GOVERNESS  (2) 

2 

GUNSMITH  (2) 

1 

HISTORIAN  (2) 

1 

HORSES  (1) 
(ANY  WORK  WITH)  (2) 

0) 

1 

1  1 

1 

HOTEL  WORK  (MAID)  (2) 

1 

HOUSEWIFE  (1) 
(MARRIAGE)  (2) 

2 
1 

1 
1 

4 

2 

I 
1 

INTERIOR  DECORATOR  (2) 

1  1 

2 
2 

2 

INTERPRETER^  (2) 
JOURNALIST^  (1) 

(2) 

'    (5) 

2 

1 

1 

2 

5  2 
1  1 
1  1 

1  4 

2  1 
2 

LABORATORY  TECHNICIAN  (l) 

(2) 
(5) 

1 

1 

2 
2 
1 

1 

LAWYER  (1) 

(2) 

1 

1 

1 
1 

1 

•••Includea  a  choice  of  detective. 

2lnclude3  lumberman,  lumberjack,  forest  work,  forest 
ranger,  fire  warden. 

^Wanta  to  work  in  Europe,  speak  a  foreign  language,  work 
with  pPs,  arranging  travel,  etc. 

^Includes  reporter,  writer,  radio  scripts. 


TABLE  IV  (continued) 


OCCUPATION  CHOICE     GRADE  IX    GRADE  X     GRADE  XI    GRADE  XII 


G  B 

G  B 

G  B 

^  LUNCH  STAI©  OWNER  (l) 

MARINE  CORPS  (2) 

■  

I 

MARITIME  SERVICE  (1) 

(2) 

1  \yJ 

1 

1 

2 
1 

\ 

MATHEMATICIAN  (2) 

MECHANIC  ^  (1) 

(2) 

0) 

o 

7 

2 
2 

4 

6 
5 

5 

4 

2 

MEDICINE  (DOCTOR)  (1) 

(2) 

0) 

1 

1 

2 

1 

1 

MERCHANDIZING  (l) 
i   (DEPARTMENT  STORE)  (2) 

1 

1 

1 
1 

MISSIONARY  (1) 

i   O) 

1 

1 

MODEL  (1) 

(2) 

1 

1 

1 

MU3IC2  (1) 

(2) 

2  1 
1 

1  1 
1 

2 

1  1 

1 

NATURALIST^  (l) 
i  (2) 

0) 

1 

1 
1 

I 
I 

1 

NAVY,  WAVES  (1) 

(2) 

.  0) 

5 

2 
1 

1  5 

\ 

4 

1 

1  1 

mmstr  (i) 

(2) 
(5) 

9 
1 

8  1 
5 

2 

8 
2 

2 
2 
1 

OCCUPATIONAL  THERAPY  (l) 

1 

1 

1 



Includes  machinist,  all  types  of  mechanics,  garage  repair. 

2lncludes  music  teacher,  piano  teacher,  concert  pianist, 
orchestra  leader,  musician,  singer,  band  leader,  etc. 

^Includes  woods  guide,  own  a  hunting  and  fishing  lodge, 
game  warden. 

includes  a  choice  for  "any  work  in  a  hospital  with 
sick  people". 
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TABLE  IV  (continued) 


OCCUPATION  CHOICE    GRADE  IX    GRADE  X     GRADE  XI    GRADE  XII 


G  B 

G  B 

G  B 

OFFICE  WORK^                  (1)29  6 

(2)  8  1 
0)  4  1 

25  2 

7  1 
6  1 

24  4 
11  2 
5  1 

51  5 
5  2 

PHARMACIST  (1) 

(2) 

1 

PHOTOGRAPHY  (l) 

(2) 
(5) 

1 

1 

1 

11               2  1 
1 

PHYSICAL  DIRECTOR-^  (l) 

(5) 

1 

PHYSICIST  (1) 

1  1 

PHYSIO-THERAPY              (l)  1 

s  1 

PIPEFITTER  (1) 

  1 ' 

PIPELINE  (2) 
i   (OIL  COMPANY)  (5) 

2 
1 

1 

POWER  COMPANY  (l) 
LINESMAN  (2) 

1 

POST  OFFICE  (1) 

PRINTING  (1) 

(5) 

2 

2 
1 

2 

RAILROAD  (1) 

1 

REAL  ESTATE  OPERATOR  (1) 

1 

RESEARCH  (1) 

1 

SALESCLERK''  (1) 

(2)  5 

(5)  1  1 

1 

1  2 
1  1 
1 

5 

1  2 
1  2 

SALESMAN                        (1)  2 

i  (2) 

1  (5) 

1  ' 

1 

1 



1 
2 

SOCIAL  WORK  (1) 

(2)  1 

1 

1 

1  ! 

STEWARDESS  (SHIP)  (1), 

Includes  accountant,  auditor,  bookkeeper,  typist,  secretary, 
stenographer, receptionist ,  business  manager,  personnel  work. 
Civil  Service. 

2lncludes  coach,  athletic  director,  physical  education 
teacher. 

^Including  work  in  a  grocery  store,  music  store,  and 
department  store. 
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TABLE  IV  (continued) 


OCCUPATION  CHOICE      GRADE  IX    GRADE  X      GRADE  XI    GRADE  XII 


G  B 

G  B 

G  B 

G  B 

TEACHER^  (1) 

(2) 
0) 

I 

5  2 
4 

1 

5  1 
1 

5  2 
1 

TELEPHONE  COMPANY  (1) 

^   ^ 

TELEPHONE  OPERATOR  (1) 

(2) 

P  (5) 

2 

1 

5 
1 

2 

TRUCK  DRIVER^  (1) 

(2) 
O) 

1 

1 

2 

1 

5 

VETERINARIAN  (l) 

0) 

1 

1 

X-RAY  TECHNICIAN  (1) 

1 

Includes  all  types  mentioned;  home  economics,  history, 
English,  Ismguages,  kindergarten,  grades,  high  school,  art, 
music^  science. 

Includes  a  loading  and  shipping  clerk* 
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(such  as  Pov/er  Company,  Oil  Company,  Post  Office),    The  girls 
imply  such  a  choice  of  employer  only  once  in  their  occupational 
choice  of  Telephone  Operator.     It  is  also  interesting  to  note 
the  occupations  chosen  by  both  sexes.    These  include  the  armed 
services,  those  requiring  specific  talent  such  as  Artist, 
and  such  general  classifications  as  sales  work  and  teaching. 
The  occupation  chosen  by  most  boys  is  Mechanic?  by  most 
girls  Office  Work, 

The  reasons  for  occupational  choices  listed  in  Table  V 
were  the  most  common  of  those  found.    The  list  of  occupations 
by  the  boys  is  slightly  longer  than  those  listed  by  the 
girls  (22  to  20),    However,  the  concentration  by  the  girls  in 
their  three  top  occupations  of  Office  Work  (71),  Nurse  (25), 
and  Teacher  (22),  is  far  greater  than  than  the  boys*  first 
three  choices  of  Mechanic  (17)>  -i^ngineer  (15) >         Farmer  (11). 
Again,  the  li3t  of  occupations  in  which  the  boys  have  had  some 
experience,  or  considered  as  a  hobby,  is  longer  than  the 
girls  (by  11  to  8)j  and  the  boys  having  had  some  experience 
is  greater  also  (4l  to  54)»      The  girls,  though,  list  as 
interesting  occupat  ions  more  than  do  the  boys  (11  to  5)»  sind 
a  far  greater  number  of  girls  report  this  reason  (^2  girls  to 
15  boys).    Only  the  girls  commented  that  courses  now  being 
taken  would  prepare  them  for  work  with,  of  course.  Commercial 
Course  subjects  accounting  for  most  of  these  (27  out  of  55) • 


TABLE  V 

LIST  BELOW  THE  OCCUPATION  (S)  THAT  YOU  ARE  CONSIDERING, 
AND  WRITE  THE  REASON  (S)  WHY  YOU  CHOSE  IT. 

GIRLS 


LIKE  THIS  V;ORK  PAYS  WELL 


Uiiice  worJc 

71 
(i- 

uiiice  worK 

z 
? 

X  eacne  r 

Beautician. 

y 

Ui  I  ice  iforK 

■X. 

Air  Line  Hostess 

"7 
f 

Journalist 

o 

Interior  Decorator 

o 

Nurse 

Art  1  St 

o 

Housewife 

o 

ALWAYS  WA^TTED  TO  BE 

ONE 

Journalist 

A 

Nurse 

4 

Music 

A 

*T 

*T 

LIKE  TO  TRAVEL,  IffiET 

PEOPLE 

oaiescierK 

h 

Air  Line  Hostess 

6 

DressmaJcer 

> 

Salesclerk 

4 

Medical  Secretary 

Office  Work 

2 

Governess 

WAVES 

2 

Social  V/ork 

2 

Occupa-ional  Therapy 

2 

INTERESTING  WORK 

Telephone  Operator 

2 

Office  Work 

Physical  Education 

2 

Air  Line  Hostess 

5 

Work  with  Horses 

2 

Artist 

4 

Beautician 

4 

iAD  SOME  EXPERIENCE  IN, 

A  HOBBY 

Journalist 

4 

Office  Work 

12 

Laboratory  Technician  4 

Beautician 

Nurse 

4 

Salesclerk 

4 

Interior  Decorator 

Artist 

4 

Teacher 

Journalist 

Medical  Secretary 

Interior  Decorator 

2 

Dental  Hygienist 

Work  with  Horses 

2 

Model 

2 

TAKING  COURSES  NOW  TO  PREPARE  FOR  THIS 
Office  Work  27 
Artist  5 
Interior  Decorator  5 
Music  2 


NOTE:    Only  those  reasons  appearing  more  than  once  were 
tabulated. 


TABLE  V  (continued) 


LIKE  THIS  WORK 

Mechanic  17 

Engineer  15 

Farmer  11 

Navy  9 

Office  Work  8 

Pilot  8 

Forestry  6 

Maritime  Service  6 

Radio  Announcer  6 

Journalist  6 

Salesman  4 
Commercial  Fishing  5 

Coast  Guard  5 

Photographer  5 

Doctor  5 

Artist  2 

Work  with  Horses  2 

Music  2 

Teacher  2 

Lawyer  2 

Printer  2 

Truck  Driver  2 

PAYS  WELL 

Mechanic  5 

Ball  Player  2 

CHANCE  TO  ADVANCE 

Army  6 

Office  Work  5 

Pilot  5 

Radio  Work  5 

Engineer  2 

Civil  Engineer  2 

Air  Force  2 

OUTDOOR  WORK,  HEALTHY,  LIKES 

Farmer  6 

Forestry  6 

Maritime  Service  5 

Navy  5 

Lumberman  2 

Woods  Guide  2 


SECURITY,  PENSION,  RETIREMEiW 


Army  4 

Office  Work  2 

Navy  2 

ALWAYS  WANTED  TO  BE  ONE 

Doctor  2 

Navy  2 

LIKE  TO  TRAVEL,  MEET  PEOPLE 

Navy  6 

Army  5 

Pilot  5 

Maritime  Service  5 

INTEREST  I  ^  IG  WORK 

Mechanic  4 

Pilot  5 

Photographer  2 

Engineer  2 

Journalist  2 

HAD  SOME  EXPERIEIvfCE  IN,  A  HOBBY 

Mechanic  11 

Farmer  9 

Commercial  Fishing  5 

Work  with  Horses  2 

Making  Movies  2 

Pilot  2 

Gas  Station  Operator  2 

Engineer  2 
Pipeline  (Oil  Company)  2 

Pharmacist  2 

Truck  Driver  2 


ANIMALS 


The  boys  exhibit  more  interest  in  the  opportunity  to  advance 
than  do  the  girls  (21  to  ?)•    Two  reasons  given  by  the  boys. 
Outdoor  Work  and  Security,  do  not  appear  for  the  girls.  Both 
sexes  have  a  minority  that  want  to  travel,  with  the  armed 
services  and  aviation  accounting  for  the  majority  of  those 
so  listed  (22  out  of  51 )•    As  might  have  been  expected,  the 
desire  to  be  a  doctor  or  nurse  has  long  been  cherished  by  a 
few.    There  seems  little  interest  evidenced  in  wages* 

Table  VI  (page  5I)  presents  by  grades  and  sex  the  facta 
given  about  the  occupation  of  first  choice.    It  seems  that 
more  is  known  about  the  educational  requirements  than  any 
other  phase,  although  the  personal  qualifications  are  more 
frequently  expressed  by  the  girls.    Again,  only  the  boys 
(see  Table  V,  Boys)  mention  security  features  as  desirable. 
Reference  to  the  comments  regarding  the  educational  guidance 
furnished  in  the  Checklist  and  Evaluat ion  is  made  here. 

An  interesting  feature  of  Table  VII  (page  55)  is  "the 
increase  in  pupils  reporting  contact  with  the  Principal, 
that  is,  from  Grade  IX  through  Grade  XII,  and  this  same 
trend  is  to  be  found  in  Table     XV     (page  68  ),  and  Table  XIX 
(page  76),    It  is  also  noticeable  that  more  boys  have 
contact  with  this  source  than  girls.    There  is  a  decided 
increase  in  the  number  of  friends  consulted  in  the  upper 
grades.    The  parents,  as  would  be  expected,  account  for  the 
majority  of  consultations  about  problems  and  plans. 
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TABLE  VI 

WRITE  w'HAT  YOU  KNOW  ABOUT  THE  OCCUPATION  LISTED  A3  FIRST  CHOICE, 

GRADE  XII  GIRLS 

HOME  ECONOMICS  -  The  beat  course  in  Maine  is  at  Farmington. 
LABORATORY  TECHNICIAN  -  Need  two  years  of  college,  and  a  year 

in  a  laboratory  before  you  can  be  a  registered  technician. 
LUNCH  STAl©  Ov^SR  -  You  have  to  be  waitress,  cook,  and  buyer. 
MEDICAL  SECRETARY  -  A  chance  to  learn  more  about  the  science 

of  the  body, 

NURSE  -  Takes  three  years  training,  sometimes  a  year  of  college, 
OFFICE  WORK  -  5  replies  that  Commercial  Course  subjects  were  needed, 
2  said  that  it  offered  the  best  opportunities  for  girls, 
1  commented  that  such  work  wasn't  all  just  typing  and  filing, 
SOCIAL  WORK  -  Work  with  underprivileged  people, 

STENOGRAPHER  -  I  can  get  this  training  right  here  in  high  school 

and  go  to  work  just  as  soon  as  I  graduate. 
TEACHER  -  Need  a  college  education  and  it  doesn't  pay  too  well. 

It  is  a  benefit  to  mankind  and  by  doing  it  you  feel  that  you 

are  helping  to  make  America  a  finer  country. 

You  should  like  children  to  be  a  good  teacher, 
WAC  -  This  is  a  clean  and  healtly  occupation  and  you  can  go 

to  school  too,  but  it  doesn't  seem  like  it. 

GRADE  XI  GIRLS 

AIR  LINE  HOSTESS  -  The  training  takes  six  months,  you  must  be 
in  good  physical  condition,  be  eighteen  years  old,  weigh  not 
more  than  I25  pounds,  and  have  a  good  education. 
You  must  take  a  two  year  course  and  have  some  Knowledge  of 
nursing, 

COlJiMERCIAL  ART  -  Hard  to  get  started,  but  a  good  chance  afterwards. 

DEtTTAL  HYGIENIST  -  Have  to  go  to  school  for  two  years, 

HOME  DEMD:i3TRATI0N  AGENT  -  Goes  around  and  tells  different  groups 

of  women  new  things  about  housework  and  appliances, 
LABORATORY  TECHNICIAN  -  Makes  tests  to  find  out  sources  of 

diseases,  and  how  they  are  developing, 
NURSE  -  You  can  take  either  a  three  or  five  year  course. 

It  doesn't  cost  too  much  for  the  training. 

You  can  specialize  after  graduation,  it's  hard  work,  and  you 

have  to  take  examinations  before  getling  your  R,  N, 
OFFICE  V/ORK  -  8  said  that  you  needed  Com:.'iercial  Course  subjects. 

1  stated  that  a  good  office  girl  was  accurate,  neat,  speedy, 
PIANO  TEACHER  -  Must  train  four  years  at  the  New  England 

Conservatory  for  this  work. 
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TABLE  VI  (continued) 


TEACHER  -  College  costs  are  low,  and  the  Teachers'  College 
is  near  home. 

Doesn't  pay  too  well  in  money,  but  is  rich  in  satisfaction. 
TSLEPHOiSE  OPERATOR  -  The  hours  are  irregular,  but  you  get  good 

pay,  and  a  high  school  education  is  all  you  need, 
X-RAY  TECHNICIAN  -  You  need  two  years  of  college.    It  is  a 

useful  occupation, 

GRADE  X  GIRLS 

AIR  LINE  HOSTESS  -  Need  two  years  of  college,  must  have  a 

good  personality. 
MISSICITARY  -  You  go  to  other  countries  and  help  people,  not  only 
to  believe  in  God,  but  also  help  them  with  their  home  life, 
like  teaching  them  to  read  and  v;rite, 
NURSE  -  What  you  learn  is  good  always,  all  the  future,  and 
they  can't  take  it  away  from  you. 
They  are  greatly  needed. 

You  can  take  five  years  in  college,  or  three  years  for  a  R.  N. 
OFFICE  WORK  -  6  replied  that  you  needed  Commercial  Course  subjects. 

1  said  a  good  personality  and  be  able  to  meet  people. 

1  said  you  ought  to  be  neat,  have  a  nice  voice  aad  personality. 
TEACHER  -  Not  paid  very  well  now,  but  pay  will  increase  in  future,  i 

Should  like  children. 

Can  have  ajiother  job  in  the  summer,  and  have  lots  of  vacations,  too 
WAC  -  Must  be  a  citizen  of  the  U.  3.  A.,  eighteen  years  old,  have 

four  years  of  high  school  education,  and  be  single. 
WAVES  -  Offers  a  chance  to  get  more  schooling, 

GRADE  IX  GIRLS 

ACTOR  -  You  have  to  become  the  person  you  are  supposed  to  be. 
AIR  LII^  HOSTESS  -  You  need  two  years  of  college  or  a  R.  N. 
BEAUTICIAN  -  Have  to  go  to  school  for  six  months. 
ITURSE  -  Must  be  cheerful,  pleasant,  and  have  a  lot  of  patience. 

You  must  take  Latin  in  high  school. 

You  must  be  in  good  health. 
OFFICE  WORK  -  10  stated  that  you  had  to  take  the  Comnerlal  Course. 

1  said  you  should  be  neat,  have  patience,  and  be  able  to  meet  people. 

1  said  you  didn't  need  too  much  education  to  get  a  job. 
PHYSIO -THERAPY  -  You  work  with  crippled  people,  give  massages, 

and  other  treatments. 
TEACHER  -  They  get  |A0  a  week  (the  average),  have  a  five  hour  day, 

get  Saturdays  and  Sundays  off,  and  go  to  summer  school. 
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TABLE  71  (continued) 


GRADE  XII  BOYS 

ACCOUNTANT  -  There  are  various  fields,  such  as  taxes,  costs,  etc. 

The  highest  you  can  go  is  a  C.  P.  A. 
AIR  FORCE  -  Must  serve  basic  training  and  then  become  a  Cadet. 
BUSINESS  OR  INDUSTRIAL  MAInIAGER  -  Must  keep  the  men  all  working 

in  good  spirits, 

CHEMISTRY  -  Is  exacting,  scientific,  and  you  need  a  college  degree. 
CENTRAL  MAINEPOWER  COMPANY  -  Good  employers,  safe  in  a  depression. 
ENGINEER  -  Has  great  responsibility,  needs  utmost  skill. 
FARMING  -  Some  of  the  operations  are  planting,  transplanting, 

harrowing,  plowing,  cutting,  etc. 
F.  B.  I.  -  Must  be  a  lawyer  or  public  accountant. 
MARITIME  SERVICE  -  Means  working  on  the  high  seas, 
M.  D.  -It's  hard  work  to  get  a  practice  started, 
PERSONNEL  WORK  -  A  link  between  employer  and  employee,  a  sort  of 

labor  relations  officer  for  business. 
PHYSICIST  -  Need  a  college  education. 
POST  OFFICE  -  Get  a  pension  after  so  many  years, 

TEACHER  -  A  very  satisfying  occupation,  we  need  more  of  them,  and 
the  need  will  be  greater.  The  Government  is  trying  to  help 
the  states  with  their  education, 

GRADE  XI  BOYS 

AIR  FORCE  -  You  get  your  food,  clothing,  pay,  medical  care,  and 
retirement . 

ARMY  -  5  said  that  you  get  good  food,  your  clothing,  medical 

care,  good  pay,  and  can  retire, 
ARTIST  -  Is  considered  a  talented  person. 

ATHLETIC  DIRECTOR  -  Must  know  all  sports  and  be  able  to  coach  them, 
BASEBALL  -  You  have  to  work  up  from  the  minors. 
BRICKLAYING  -  You  have  to  work  up  from  an  apprentice, 
BUSINESS  -  You  can  dress  cleanly,  have  good  hours,  and  use  an 

education  to  good  advantage, 
FIREMAN  -  It's  a  good  steady  job  with  fair  pay  and  retirement. 
FORESTRY  -  Healthful,  safe  in  depression  because  a  Government  job, 
MECHANIC  -  It  is  a  good  feeling  to  make  an  engine  run  by  yourself, 
MERCHAirr  MARINE  -  You  can  be  an  officer  if  you  graduate  from  the 

Academy. 

MINISTRY  -  Low  pay,  but  requires  hard  work  and  a  college  education. 
NAVY  -  5  said  that  you  could  learn  a  trade. 

2  stated  that  it  offered  a  chance  to  travel. 

1  replied  that  it  paid  well  and  you  could  learn  many  things, 
PHYSICIST  -  A  chance  to  have  a  part  in  planning  history. 
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TABLE  VI  (continued) 


RAILROAD  -  You  get  good  pay,  good  unions,  the  hours  you  have 

to  work  are  the  only  poor  feature. 
TEACHER  -  They  are  greatly  needed,  will  be  needed  more,  and 

will  get  more  money  then. 
TRUCK  DRIVER  -  You  must  be  21  years  old  to  start,  and 

you  have  to  work  up  to  a  good  cross-country  driving  job. 

GRADE  X  BOYS 

ARMY  -  You  can  learn  a  trade  and  continue  your  education. 

ARTIST  -  You  have  to  have  talent  for  this. 

CIVIL  ENGINEER  -  It's  construction  work  and  you  must  know 

how  to  plan  it  before  you  begin. 
COAST  GUARD  -  You  can  be  an  officer  if  you  graduate  from 

the  Academy. 

LAW  -  I  want  to  enter  politics  and  a  law  degree  helps. 
NAVY  -  You  can  learn  a  trade  and  have  a  pension  in  20  years. 
TEACHER  -  I  want  to  teach  outside  of  Maine  because  of 
the  low  pay  here. 

GRADE  IX  BOYS 

ARMY  -  You  can  retire  after  20  years. 

You  can  get  good  pay,  a  pension,  and  have  security. 

You  can  get  a  commission  as  an  officer. 
ARTIST  -  You  must  have  a  good  hand,  lots  of  patience,  and  the 

will  to  keep  on  going. 
ACCOUNTANT  -  You  need  a  college  degree. 
AUDITOR  -  He  checks  the  books  of  different  businesses. 
DANCER,  PROFESSIONAL  TAP  -  Has  a  good  future  in  the  movies  or 

on  the  stage,  pays  well. 
DENTIST  -  A  clean  occupation,  pays  well,  but  you  have  to  work 

hard  and  study  a  lot  before  practicing. 
DETECTIVE  -  You  have  to  know  how  to  find  out  the  motive  for 

what  a  person  does. 
M.  D.  -  It's  hard  work  and  a  long  time  before  you  can  have 

your  own  business. 
MANAGEMENT  CONSULTANT  -  He  has  to  get  along  with  people,  know 

engineering,  be  able  to  speak  well, too. 
FARMING  -  It's  healthy,  outdoor  work,  pretty  hard  work,  bub 

good  money  in  it. 
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TABLE  VII 

VERY  LIKELY  YOU  HAVE  TALKED  OWR  YOUR 
PLANS  PGR  FUTURE  WORK  WITH  SOMEONE. 

TOTAL      GRADE  IX    GRADE  X      GRADE  XI    GRADE  XII 


G 

B 

G 

B 

G 

B 

G 

B 

PARENT 

1,0 

58 

55 

58 

50 

45 

46 

FRIEND 

259 

28 

24 

55 

19 

55 

50 

55 

57 

TEACHER 

159 

15 

16 

21 

16 

22 

15 

18 

20 

OTHER 

106 

14 

10 

14 

14 

14 

16 

8 

16 

Relation 

Uncle 

(2) 

(5) 

(5) 

(2) 

(7) 

(2) 

(5) 

Aunt 

(8) 

(4) 

W 

(5) 

(1) 

(1) 

Brother 

(1) 

(5) 

(2) 

(2) 

(5) 

(1) 

(2) 

(5) 

Sister 

(2) 

(1) 

(5) 

(4) 

(5) 

Cousin 

(2) 

(5) 

(1) 

(1) 

(1) 

(1) 

Grandparent 

(1) 

(1) 

(2) 

(2) 

(1) 

Employer 

(1) 

(1) 

Brother-in-Law 

(1) 

Director  of  Nurses 

(1) 

Fire  Warden 

(1) 

PRINCIPAL 

41 

5 

5 

2 

7 

8 

5 

15 

NO  ONE 

59 

4 

5 

4 

6 

4 

6 

7 

5 

r 
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Relatives  account  for  a  significant  number  of  contacts,  with 
uncles  and  aunts  most  favored,  and  brothers  and  sisters  next* 
Only  boys  report  consulting  with  employers  ('Boss'  was  the 
term  usedl).    Only  one  boy  and  one  girl  have  had  contact  with 
workers  in  the  field. 

Table  VIII  (page  57)  gives  evidence  of  great  interest 
in  the  world  of  work  with  the  Grade  XII  girls  forming  the 
only  sizeable  'No'  group.    This  may  be  due  to  their  concen- 
tration on  the  Commercial  Course  subjects  with  the  definite 
objective  of  Office  Work  so  that  little  need  is  felt.  Such 
a  display  of  felt  need  for  occupational  information  should 
certainly  be  recognized  in  planning  the  school  curriculum. 
As  will  be  seen  in  Table  XXIII(page  84)  the  problem  of  an 
occupation  is  of  paramount  concern  through  all  grade  levels. 
The  need  for  occupational  information  wasexpressed  negatively 
by  the  faculty  corrmitt ee  in  its  reiteration  of  the  adequacy 
of  educational  information  only. 

There  is  good  agreement  between  Table  VIII  and  Table  IX 
(page  58)  because  there  is  a  natural  correlation  between 
desiring  information  and  expecting  that  it  will  be  provided 
by  a  qualified  person.    Again,  it  will  be  noted,  the  Grade  XII 
girls  disjiay  a  negative  attitude. 
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TABLE  VIII 


WOULD  YOU  LIKE  TO  HAVE  MORE  INFORMATION 
ABOUT  THIS  OCCUPATION  OR  OTHER  OCCUPATIONS? 


TOTAL  GRADE- 


YES 

NO 

7 

TOTALS 

GROUP  POLLED 

GRADE  IX 

GIRLS 

52 

5 

57 

62 

BOYS 

40 

5 

45 

52 

GRADE  X 

GIRLS 

7 

61 

62 

BOYS 

57 

4 

41 

48 

GRADE  XI 

GIRLS 

55 

8 

61 

64 

BOYS 

55 

4 

59 

61 

GRADE  XII 

GIRLS 

55 

19 

52 

54 

BOYS 

45 

7 

2 

52 

55 

TOTAL 

567 

59 

2 

428 

458 

GIRLS 

192 

59 

251 

242 

BOYS 

175 

20 

2 

197 

216 

1 
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TABLE  IX 


WOULD  YOU  LIKE  TO  HAVE  THE  ASSISTANCE  OF  SOME  QUALIFIED 
PERSON  IN  WORKING  OUT  YOUR  OCCUPATIONAL  PLANS? 


TOTAL  GRADE- 
YES    NO      ?      TOTALS    GROUP  POLLED 


GRADE  IX 


GIRLS 

50 

8 

58 

62 

BOYS 

54 

11 

45 

52 

GRADE  X 

GIRLS 

52 

7 

59 

62 

BOYS 

56 

6 

2 

44 

48 

GRADE  XI 

GIRLS 

49 

10 

1 

60 

64 

BOYS 

45 

12 

57 

61 

GRADE  XII 

GIRLS 

50 

18 

48 

54 

BOYS 

45 

10 

55 

55 

TOTAL 

559 

82 

5 

424 

458 

GIRLS 

181 

45 

1 

225 

242 

BOYS 

158 

59 

2 

199 

216 

Although  an  explanation  was  requested  in  the  first  item 
of  the  second  area  of  the  Questionnaire  (B.  YOUR  PLANS  FOR 
education),  that  ia,  if  graduation  from  high  school  was  not 
planned,  only  two  of  the  'No's'  appearing  on  Table  X  (page  60) 
were  explained.    One  Grade  IX  boy  wanted  to  join  the  Army 
just  as  soon  as  he  was  old  enough,  and  a  Grade  XI  boy  wanted 
to  go  to  a  trade  school  rather  than  keep  on  with  high  school. 
In  connection  with  Table  X  it  is  very  interesting  to  compare 
the  number  of  responses  made  with  the  total  of  the  grade- 
group  polled.    Only  two  Grade  IX  boys  did  not  answer  this 
item,  and  one  Grade  XII  girl.    This  item  was  not  planned 
as  a  check  item,  but  the  deviations,  whether  deliberate  or  not, 
are  evidence  of  the  importance  attached  to  this  question. 

Table  XI  (page  61 )  presents  some  proof  of  the  need  to 
balance  desire  and  fact.    The  Grade  XII  girls  seemed  to  have 
realized  the  difficulties  in  continuing  with  an  education 
after  high  school,  although  the  boys  maintain  aT^proximately 
the  same  ratio  between    'Yes'  and  'No'  throughout.    Of  course, 
one  explanation  may  possibly  be  the  greater  availability  of 
athletic  scholarships  in  college  for  boys.    The  large  number 
of  students  who  have  no  plans  for  further  education  may  be 
a  reflection  of  the  traditional  attitude  that  college  is  the 
only  'further  education'  possible  after  high  school.  The 
lack  of  a  trade  school  in  Greater  Portland  may  also  be  a 
factor,  as  well  as  the  rather  limited  facilities  for  adult 
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TABLE  X 


DO  YOU  PLM  TO  GRADUATE  FROM  HIGH  SCHOOL? 


TOTAL  GRADE- 
YES    NO      ?      TOTALS    GROUP  POLLED 


GRADE  IX 


GIRLS 

60 

2 

62 

62 

BOYS 

46 

5 

1 

50 

52 

GRADE  X 

GIRLS 

62 

62 

62 

BOYS 

45 

2 

1 

48 

48 

GRADE  XI 

GIRLS 

65 

1 

64 

64 

BOYS 

59 

2 

61 

61 

GRADE  XII 

GIRLS 

55 

55 

54 

BOYS 

54 

1 

55 

55 

TOTAL 

442 

10 

5 

455 

458 

GIRLS 

258 

5 

241 

242 

BOYS 

204 

7 

5 

214 

216 
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TABLE  XI 


DO  YOU  PLAN  TO  GO  ON  TO  ANOTHER  SCHOOL  OR  COLLEGE  AFTER  HIGH  SCHOOL? 


TOTAL  GRADE- 
YES    NO      ?      TOTALS    GROUP  POLLED 


GRADE  IX 

GIRLS  55  25  1  61  62 

BOYS  51  17  1  49  52 

GRADE  X 

GIRLS  42  17  1  60  62 

BOYS  25  19  5  47  48 

GRADE  XI 

GIRLS  45  18  2  65  64 

BOYS  54  21  5  60  61 

GRADE  XII 

GIRLS  22  29  1  52  54 

BOYS  50  20  4  54  55 

TOTAL  262  166  18  446  4^8 

GIRLS  142  89  5  256  242 

BOYS  120  77  15  210  216 
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education.      The  girls*  responses  to  this  item  may  be  tied 
in  with  the  direct  preparation  they  receive  for  stenographic 
positions. 

Table  XII  (page  65)  lists  the  types  of  schools  preferred. 
They  are  listed  exactly  as  they  appeared  on  the  Questionnaires. 
The  heaviest  concentration  is  found  for  Business  (59) >  with 
College  a  close  second  (57)»  Junior  College  much  farther  down 
in  third  place  (18),  and  Nursing,  Hospital,  Three  Years, 
next  (16).    It  is  interesting  to  note  that  the  Army,  Navy,  and 
WAG  are  considered  as  schools. 

The  choice  of  Business  as  the  most  popular  type  of 
school  is  confirmed  in  Table  XIII  (page  64)  for  the  girls 
name  Northeastern  Business  School  in  Portland  as  top  choice 
(24).    The  local  junior  college  for  girls,  Westbrook  Junior 
College,  is  second  choice  (15) >  and  the  University  of  Maine 
places  third  (7).    Syracuse,  N.  Y.  is  the  point  farthest  away 
that  is  named,  and  very  few  are  more  than  I50  miles  from 
Greater  Portland.    This  is  probably  due  to  our  location, 
so  near  to  Boston,  where  so  many  different  types  of  schools 
are  available.    The  boys  do  not  wish  to  go  any  farther  away 
than  the  girls,  although  one  boy  lists  a  Chicago  school.  Our 
state  university  is  in  first  place  (16),  with  the  nearest 
four-year.  Liberal  Arts  college,  Bowdoin,  Brunswick,  Maine 
(50  miles  away)  second  (8).    It  is  again  interesting  to  note 
that  several  boys  consider  the  armed  services  as  schools. 


TABLE  XII 


TELL  THE  KIND  OF  A  SCHOOL  YOU  EXPECT  TO  ATTEND. 


GRADE 

IX 

GRADE 

X 

GRADE 

XI 

GRADE 

X] 

Q 

B 

G 

B 

G 

B 

G 

B 

AGRCULTURAL 

1 

1 

1 

AIR  LINE  HOSTESS 

1 

ARMY 

2 

1 

ART 

2 

4 

1 

1 

1 

1 

AVIATION  TRADES 

1 

1 

BASEBALL  MINORS 

1 

BEAUTY  TRAINING 

1 

1 

BUSINESS  AL'MINISTRATION 

1 

1 

BUSINESS 

10 

1 

14 

2 

15 

2 

11 

4 

COAST  GUARD  ACADEMY 

2 

COLLEGE 

8 

9 

5 

8 

11 

4 

9 

COLLEGE  PREPARATORY 

1 

1 

DENTAL  HYGIENIST 

1 

1 

FORESTRY 

1 

4 

2 

JUNIOR  COLLEGE 

4 

2 

2 

5 

1 

LABORATORY  TECHNICIAN 

1 

MARITIME  ACADEMY 

1 

2 

2 

MERCHANDISING 

1 

MUSIC 

1 

1 

1 

2 

NAVY 

2 

1 

1 

NURSING,  COLLEGE,  5  YEARS 2 

1 

NURSING, HOSPITAL,  5  YEARS  6 

5 

4 

1  ■ 

PHARl^ACY 

1 

PHOTOGRAPHY 

1 

1 

1 

1 

I 

PHYSIO-THERAPY 

1 

PRE-DENTAL 

1 

PRE-LAW 

1 

2 

1 

PRE-MEDICINE 

1 

TEACHERS'  COLLEGE 

1 

4 

2 

1 

2 

TECHNICAL 

5 

4 

1 

4 

THEOLOGY 

1 

TRADE 

4 

5 

2 

5 

WAC 

RADIO-TELEVISION  TRADES 
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TABLE  XIII 


IF  YOU  HAVE  CHOSEN  THE  SCHOOL  OR  COLLEGE  TO 
WHICH  YOU  WANT  TO  GO,  GIVE  THE  NAME  AInID  LOCATION. 


GIRLS 


BATES,  LEWISTON,  MAINE 

COLBY,  WATSRVILLE,  MAINE 

FISHER,  BOSTON,  MASSACHUSETTS 

FORSYTH  DENTAL,  BOSTON,  MASS. 

GORHAM  STATE  TEACHERS'  COLLEGE,  MAINE 

GRAY'S  BUSINESS,  PORTLAND , MAINE 

JACKSON,  MEDFORD,  MASSACHUSETTS 

KATHZRINE  GIB3S,  .30ST0N,  MASS. 

MAINE  EYE  &  EAR  INFIRMARY,  PORTLAND 

MAINE  GEI>rERAL  HOSPITAL,  PORTLAND 

MERCY  HOSPITAL,  PORTLAND 

MIDDLEBURY,  MIDDLEBURY,  VER^«)NT 

NASSON,  SPRINGVALE,  MAIIvfE 

NEW  ENGLAND  CONSERVATORY  OF  MUSIC 

NORTHEASTERN  BUSINESS,  PORTLAND 

PHOTOGRAPHY  SCHOOL,  BAIvfGOR,  MAINE 

PORTLAi^ID  ART  SCHOOL,  PORTLAND 

PORTLAND  BUSINESS,  PORTLAND 

RHODE  ISLAND  SCH'OL  OF  DESIGN, R.I. 

SARGENT,  CAMBRIDGE,  MASS. 

SHAW'S  BUSINESS,  PORTLAITO 

SIMMONS-DEACONESS,  BOSTON,  MASS. 

SYRACUSE,  SYRACUSE,  N.Y. 

SMITH,  NORTHAMPTON,  MASS. 

TUFTS,  MEDFORD,  MASS.(BOUVE) 

UNIVERSITY  OF  MAINS,  ORONO,  MAINE 

UNIVERSITY  OF  N.H. ,  DURHAM,  N.H, 

UNIVERSITY  OF  N.  Y. ,  N.  Y. 

VESPER  GEORGE  SCHOOL  OF  ART,  BOSTON 

WESTBROOK  JUNIOR,  PORTLAND 

WILSON  TECHNICAL,  .^STON,  MASS. 


GRADES 


IX 

X 

XI 

XII 

1 

1 

2 

1 

1 

1 

1 

1 

1 

1 

2 

1 

1 

1 

1 

2 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

1 

✓ 

7 

6 

6 

1 

1 

I 

1 

1 

1 

I 

2 

1 

1 

1 

1 

2 

5 

2 

1 

1 

1 

6 

h 

2 

1 
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TABLE  XIII  (continued) 


BOYS 


GRADES 
IX      X  XI 


ARMY  2 
BATES,  LEWISTON,  MAINE 
BENTLEY,  BOSTON,  MASS. 

BOSTON  ART  SCHOOL ,  BOSTON,  MASS.  1 
BOSTON  UNr/ERSITY,  BOST  ;N,  MASS. 

BOWDOIN,  BRUNSWICK,  MAINE  2      2  5 

COAST  GUARD  ACADSM,  NEW  LONDON, CONN.  2 
COLBY,  WATERVILLE,  MAINE  1  1 

COYNE  SCHOOL,  CHICAGO,  ILLINOIS 
DARTMOUTH,  HANOVER,  N.  H. 
GORHAM  STATE  TEACHERS'  COLLEGE,  MAINS 
HOLY  CROSS,  WORCESTER,  MASS.  1 
MARITIME  ACADEMY,  CASTIIvTE,  MAINE  1  5 

MARITIME  AOADSOT,  KINGS  POINT,  N.Y. 
MASSACHUSETTS  COLSGE  OF  PHARMACY, BOSTON 
MASSACHUSETTS  RADIO  SCHOOL, BOSTON 
MASSACHUSETTS  STATS,  A^^HER3T,  MASS.  1 
M.  I.  T.,  BOSTON,  MASSACHUSETTS  1 
MUSEUM  SCHOOL  OF  ART,  BOSTON,  MASS.  1 
NAVY  2 
NORTHEASTERN  BUSINESS  SCHOOL, PORTLAND  1 
PHOTOGRAPHY  SCHOOL,  BAI'IGOR,  MAINE  1 
PORTLAira  JUNIOR  COLLEGE,  PORTLAND  1 
RENSSELAER  POLYTECHNIC  INSTITUTE,  N.Y.  1 
SYRACUSE,  SYRACUSE,  N.Y.  1  1 

TUFTS  COLIiJGE,  FIEDFORD,  MASS.  1  1 

UNIVERSITY  OF  MAINS,  ORONO,  MAINE  7  5^ 

UNIVERSITY  OF  N.H.,  DURHAM,  N.H.  1 
U.  3.  MARINES  1 
WENTWORTH  II>J3TITUTS,  BOSTON,  MASS.  1  1 

WESLSYAN,  MIDDLETOV/N,  COM. 
WILLIAl^,  WILLIAMSTOWN,  MASS. 


Table  XIV  (page  67)  presents  the  reasons  given  for 
selecting  the  schools.    These  reasons  are  arranged  in  order 
of  popularity.    Responses  to  the  fourth  and  fifth  items 
under  second  area  (B.  YOUR  PLANS  FOR  EDUCATION)  were  combined 
in  this  table,  since  considerable  overlapping  and  duplication 
were  observed  in  the  replies.     In  fact,  there  were  three 
comments  that  it  was  the  same  query.     This  combination  may 
have  produced  too  high  figures  to  reconcile  accurately  with 
Table  XIII,  but  it  serves  to  emphasize  the  commonest  reasons* 
Naturally,  the  number  of  timesthe  first  reason  appears  is 
understandable.    Boys  and  girls  are  about  equally  divided 
on  naming  the  second  reason,  but  it  is  noticeable  that  the 
girls  favor  a  school  located  near  home.      As  might  be  expected, 
costs  are  an  important  consideration,  with  the  boys  almost 
ignoring  this  factor  until  Grade  XII.    Only  Grade  XI 
emphasized  the  Placement  Service,  and  it  would  be  interesting 
to  try  and  trace  down  the  source  of  this  information.  The 
preference  of  the  Grade  XII  boys  for  a  small  school  is  also 
an  interesting  feature  of  the  table.    This  may  possibly  reflect 
the  accessibility  by  location  and  expenses  of  several  of  our 
New  Englani  colleges. 

Comparison  of  Table  XV  (page  68)  with  Table  VII  (page  55) 
reveals  a  similar  pattern.    Again,  notice  that  only  one  boy 
and  one  girl  report  contacts  with  representatives  of 
education  and  training. 


TABLE  XIV 


WHY  DID  YOU  SELECT  THIS  SCHOOL  OR  COLLEGE? 


GRADE  IX    G?ADE  X      GRADE  XI  GRADE  XI 
GBGBGBGB 


OFFERS  COURSES  WANTED  l4 

HIGHLY  RECOMMENDED, WELL  KNOWN  11 

NEAR  HOl^ffi  7 

LESS  EXPENSIVE  5 

RELATIVE/FRIENDS  'vENT  THERE  5 

GOOD  LOCATION  1 

MODERN  FACILITIES/EQUIPMENT  1 

OFFERS  GENERAL  EDUCATION  V/ITH  5 

CHANCE  TO  SPECIALIZE  LATER 
PLACEMENT  SERVICE 

HAVE  VISITED  SCHOOL  2 

OFFERS  l^^ANY  ACTIVITIES  1 
CAi^I  LIVE  AT  HOl^E 


CMI  mET  SITTRANCE  REQUIREMENTS 
SmL  SCHOOL 

CAIT  TRANSFER  TO  HIGHER  SCHOOL 
CAN  WORK  PART  OF  E:':PSNSES  1 
INDIVIDUAL  ATTENTION  GIVEN 
ACCREDITED  SCHOOL 
OFFERS  SHOP  WORK 
POSn  ilLITY  OF  SCHOLARSHIP 
CHANCE  TO  MAKE  NEW  FRIENDS 
STRONG  ALUMNI  30DY 
AWAY  FROM  HOME 


1 

J.O 

1  h 
it 

1  9 

1  h 

j.'t 

■LP 

1  n 

ft 
o 

8 

14 

4 

9 

7 

10 

10 

6 
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2 

17 

8 

8 
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1 

5 

8 

2 

5 

11 

4 

6 

4 

6 

2 

4 

2 

2 

1 

1 

1 

2 

2 

8 

2 

1 

2 

6 

5 

2 

1 

1 

1 

1 

1 

2 

1 

1 

1 

1 

2 

1 

1 

2 

1 

1 

5 

4 

2 

1 

5 

1 

1 

1 

1 

1 

1 

2 

1 

2 

1 

2 

1 
1 

1 


TABLE  XV 


VERY  LIKEliY  YOU  HAVE  TALKED  OVER  YOUR  PLANS 
FOR  FURTHER  EDUCATION  i-aTH  SOMEONE. 

TOTAL      GRADE  IX    GRADE  X      GRADE  XI    GRADE  XII 


G 

B 

G 

B 

G 

B 

G 

B 

PARENT 

502 

42 

55 

41 

52 

47 

50 

42 

FRIEND 

iMd 

17 

15 

18 

14 

51 

14 

11 

28 

TEACHER 

111 

11 

9 

9 

15 

18 

16 

17 

22 

OTHER 

70 

12 

4 

9 

8 

6 

15 

4 

12 

Relation 

Uncle 

(2) 

(1) 

(5) 

(5) 

(2) 

(5) 

(1) 

(5) 

Aiant 

(6) 

(2) 

(1) 

(5) 

(2) 

Brother 

(1) 

(1) 

(1) 

(2) 

(2) 

(2) 

(2) 

Sister 

(1) 

(1) 

(1) 

(2) 

Cousin 

(2) 

(1) 

(1) 

(1) 

Grandparent 

(1) 

(1) 

(1) 

(1) 

Dean  of  Admissions 

(1) 

Head  Nurse 

(1) 

PRINCIPAL 

45 

2 

4 

4 

6 

8 

4 

15 

NO  ONE 

26 

5 

5 

5 

2 

8 

5 

2 

Table  XVI  (page  70)  and  Table  XVII  (page  7I)  present 
tabulations  that  agree  fairly  with  the  responses  of  the 
Grade  XII  girls  as  presented  in  Table  VIII  and  IX;  that  is, 
more  resistant  to  information  ajad  assistance.    However,  here, 
as  with  occupational  plans,  there  is  a  definite  need  expressed 
for  help  with  educational  and  training  plans.    Attention  is 
invited  to  the  contrast  between  attitude  shown  in  all  of 
these  tables  and  that  revealed  in  Table  XX  which  presents 
the  repliesto  the  queries  on  the  need  for  information  and 
assistance  in  the  personal  problems  area* 

The  last  area  of  the  Questionnaire  is  concerned  with 
personal  problems.    Table  XVIII  (page  75)  presents  the 
comments  made  in  response  to  the  first  item  of  this  area. 
These  comments  are  quoted  exactly  as  found.    The  girls  seem 
to  be  more  articulate  than  the  boys,  and  this  observation 
also  applies  to  Table  XXII  which  lists  replies  made  to 
the  suggestion  that  the  school  offer  individual  or  class 
assistance  for  personal  problems.    The  girls  seem  to 
be  concerned  more  with  social  problems,  while  both  boys  and 
girls  comment  on  the  difficulties  of  holding  a  part-time  job 
during  school.    The  boys  quite  evidently  encounter  more 
trouble  with  school  subjects  than  do  the  girls.    The  letter 
or  letters  in  parentheses  after  each  quoted  comment  classify 
it  as  being  within  the  problem-area  of  Occupation  (0),  Money 
(M),  Education  (E),  or  Social  (S)  and  this  is  a  reference  to 


TABLE  XVI 


WOULD  YOU  LIKE  TO  HAVE  MORE  INFORl^TION  ABOUT  THIS  SCHOOL? 


TOTAL  GRADE- 
YES  NO  ?      TOTALS    GROUP  POLLED 

GRkD2  IX 

GIRLS  52  10                42  62 

BOYS  22  9                51  52 

GRADE  X 

GIRLS  55  4            57  62 

BOYS  25  5             26  48 

GRADE  XI 

GIRLS  57  6             45  64 

BOYS  26  4  1       51  61 

GRADE  XII 

GIRLS  15  12                25  54 

BOYS  25  12  1        58  55 

TOTAL  211  60  2       275  458 

GIRLS  115  52              147  242 

BOYS  96  28  2        126  2l6 


TABLE  XVII 


WOULD  YOU  LIKE  TO  HAVE  THE  HELP  OF  SOME  QUALIFIED 
PERSON  IN  WORKING  OUT  YO'iR  EDUCATIONAL  PLANS? 


GRADE  IX 


TOTAL  GRADE- 
YES    NO      ?      TOTALS    GROUP  POLLED 


GIRLS 

55 

11 

M6 

62 

BOYS 

25 

10 

55 

52 

GRADE  X 

GIRLS 

52 

6 

58 

62 

BOYS 

28 

2 

1 

51 

48 

GRADE  XI 

GIRLS 

55 

6 

1 

42 

64 

BOYS 

27 

6 

1 

54 

61 

GRADE  XII 

GIRLS 

17 

10 

27 

54 

BOYS 

52 

7 

59 

55 

TOTAL 

229 

58 

5 

290 

458 

GIRLS 

119 

55 

1 

155 

242 

BOYS 

110 

25 

2 

157 

216 

problem-areas  listed  in  the  last  item  of  the  Questionnaire. 

In  Table  XIX  (page  JS)  it  is  noticeable  that  fewer 
conferences  are  held  about  personal  problems  than  was  the 
case  with  plans  for  occupations  or  education  (Tables  VII  and  XV). 
The  parents  are  first  choice,  as  would  be  expected,  with 
friends  second,  and  brothers  and  sisters  third.  The  totals 
from  these  three  tables  are  shown  below  to  permit  direct 
comparison. 

TABLE  VII  TABLE  XV         TABLE  XIX 

Occupational    Educational  Personal 


Plans 

Plans 

Problems 

Parent 

502 

528 

Friend 

148 

142 

Brother/Sister 

54 

16 

92 

Teacher 

159 

117 

40 

Principal 

41 

45 

7 

Other 

72 

54 

26 

The  third 

item  in  the 

personal  problems 

area  of 

Questionnaire 

(5.  If  there 

is  no  one  to  whom 

you  feel 

can  take  a  personal  problem,  place  a  checkmark  here   ») 

did  not  elicit  many  responses.    For  this  reason  a  separate 
table  for  this  tabulation  was  not  prepared,  and  the  few 
responses  are  given  below. 


BOYS  GIRLS 
GRADE  IX  4  1 
GRADE  X  2  5 
GRADE  XI  5  5 
GRADE  XII  _6  JL 
17  8 


TABLE  XVIII 


IP  YOU  HAVE  HAD  PERSONAL  PROBLEMS  THAT  HAVE 
TROUBLED  YOU  IN  HIGH  SCHOOL,  DESCRIBE  THEM  BELOW. 

GRADE  XII  GIRLS 

I  want  to  have  a  secure  job  so  I  don't  have  to  depend  on 
my  parents.  (M) 

The  teachers  favor  the  more  popular  boys  and  girls.  These 
are  the  ones  that  they  talk  to.  (S) 

I've  always  disliked  school  and  never  been  able  to  figure 

out  why.    This  dislike  has  hindered  me  in  my  lessons.  (E) 

I  never  could  do  Latin.  (E) 

Giving  oral  reports.  (S) 

Low  ranks  and  taking  tests.  (E) 

I  have  not  had  enough  taught  to  me  about  sex.    This  I 
really  mean. 

The  teachers  don't  understand  the  pupils.  (S) 
Unable  to  recite  in  history  class.  (E) 
I  couldn't  find  a  job  this  year  and  when  I  work  I  get 
better  marks  in  school.  (O) 

GRADE  XI  GIRLS 

My  problem  has  been  finances.  (M) 

I  need  more  ambition.     I  study,  but  not  as  hard  as  I  could. 
I  feel  like  I  dont  have  any  pep  for  anything. 
I  have  an  inferiority  complex.  (S) 

Too  much  homework  sometimes  and  none  othertimes.    I  think 
it  should  be  evened  up. 

Not  enough  time  to  do  things.    Not  enough  money.  (M) 
I've  had  a  hard  time  to  study  and  learn  something.  (E) 
My  occupational  plans  forthe  future.  (0) 
I  can't  spell  right.  (E) 

What  to  do  after  graduation  from  high  school.  (O) 
I  need  more  confidence  in  myself.  (S) 

I  am  shy  and  don't  make  friends  easily,  but  I  think  I  have 
overcome  this  quite  a  lot  since  I  came  to  high  school.  (S) 
Why  is  it  so  many  teachers  dislike  to  have  you  work  in  the 
afternoons.    You  are  trying  hard  to  help  your  parents  out  by 
working,  but  it  makes  it  very  hard  to  keep  on  the  right  side 
of  the  teachers.  (0)  (E) 
My  family  and  financial  affairs.  (M) 

Class  discrimination  as  when  some  people  think  they're 
better.  I  think  we're  all  equal,  (3) 


c 


c 


TABLE  mil  (continued) 


Working  and  trying  to  get  my  schoolwork  done  too.  (O)  (E) 
Trying  to  work  and  go  to  school,  (0)  (E) 
How  to  get  my  future  mapped  out.  (0)  (E) 

Wasn't  sure  wl^h  subjects  to  take  that  would  help  most.  (E) 

GRADE  X  GIRLS 

I  wanted  to  take  subjects  that  didn't  come  in  my  course 
and  I  couldn't.  (S) 
Making  oral  reports.  (S) 

Trying  to  get  along  with  my  family.  You  can't  please  everyone! 
How  to  find  a  job.  (O) 

I'm  unpopular.    A  popular  girl  can  really  get  places.  (S) 

Getting  along  with  the  girls  in  clubs.  (3) 

How  can  you  woric  and  have  'comebacks'  at  the  same  time?  (O)  (E) 
Other  girls  trying  to  take  away  my  boyfriend.  (S) 
Trying  to  get  everything  done  on  time. 

GRADE  IX  GIRLS 

What  to  take  for  subjects  in  high  school  and  what  to  do 

after  school.  (O)  (E) 

Deciding  what  subjects  to  take.  (E) 

3peak:ing  in  class.  (E) 

How  to  make  new  friends.  (S) 

Science,    I  like  it,  but  can't  understand  it  though  I  do  study. 
Financially,  I  can  not  dress  as  well  as  some  oth'irs.     I  feel 
embarrassed.  (M)  (S) 

I  have  trouble  getting  summer  jobs.  (0) 
History.  (E) 

I  don't  think  I'll  be  able  to  finish  school  (E) 
Illness  in  my  family. 

GRADE  XII  BOYS 

Senior  English.  (E) 

How  to  choose  a  college.     I  don't  know  where  I  want  to  go.  (E) 
How  to  find  part-time  jobs.  (O) 
Studying.  (E) 

Whether  to  work  or  go  to  college.  (O)  (E) 
Mathematics.  (E) 
Finding  jobs.  (O) 


# 


I 


75 


TABLE  XVIII  (continued) 
GRADE  XI  BOYS 

Sickness  in  my  family* 
I  stutter.  (S) 
Lov/  ranks.  (E) 

Finding  jobs  and  going  to  school  too.  (O)  (E) 
Latin  and  mathematics.  (E) 
Studying.  (E) 

Lack  of  knowing  what  to  study,  how  to  study,  and  what  to 
take  for  subjects.  (E) 
Oral  reports.  (E) 

My  ranks  aren't  high  enough  to  go  to  college.  (E) 
Girls.  (3) 

I've  had  to  worfc.  (0)  (S) 

GRADE  X  BOYS 


Spelling  and  English.  (E) 
I'd  like  to  quit  school.  (E) 
Working  to  earn  my  own  way.  (0) 
Girls  and  women  teachers.  (E)  (S) 

The  Principal.  I  haven't  been  a  very  good  student  and  now  I 
don't  think  he'll  help  me.  (S) 


GRADE  IX  BOYS 


Studying  at  home.  (E) 
English.  (E) 
English.  (E) 

Slow  in  my  learning  and  reactions.  (E)  (S) 
I  have  made  few  friends  here.  (3) 


TOTALS 


TOTALS  GRADE  IX 

G  B  G  B 

EDUCATION    (E)      21  19  6  4 

OCCUPATION  (0)      12  6  2 

SOCIAL  (S)               8  5  11 

MONEY  (M)  5    _1   

"56  28  10  5 


GRADE 

X 

GRADE 

XI 

GRADE 

XII 

G 

B 

G 

B 

G 

B 

2 

8 

7 

5 

5 

2 

1 

7 

2 

1 

5 

1 

2 

1 

2 

1 

1 

3 

20 

To 

9 

"8 

TABLE  XIX 

VERY  LIKELY  YOU  HAVE  SOMEONE  TO  WHOM  YOU  GO  FOR  HELP  ON 
PERSONAL  PLANS  A2^D  PROBLEl'dS 

TOTAL    GRADE  IX    GRADE  X    GRADE  XI    GRADE  XII 


G 

B 

G 

B 

G 

B 

G 

B 

PARENT 

528 

45 

52 

51 

57 

40 

FRIEND 

142 

14 

9 

25 

18 

22 

15 

24 

17 

BROTHER/SISTER 

92 

11 

7 

16 

11 

18 

6 

14 

9 

TEACHER 

40 

4 

4 

2 

5 

12 

2 

10 

OTHER 

26 

5 

5 

2 

2 

1 

8 

Relation 
Aunt 
Uncle 

Grandparent 
Employer 
Oouain 
Scout  Leader 
Former  Teacher 

(2) 
(1) 

(1) 
(1) 

(1) 
(1) 

(2) 
(1) 

(1) 

(1) 

(1) 

(1) 

(5) 
(1) 

PRINCIPAL 

1 

1 

1 

5 

1 

7 

• 


In  Table  XX  (page  78)  it  may  be  observed  that  the  girls 
show  leas  desire  for  assistance  with  personal  problems  than  do 
the  boys.    The  issue  is  never  in  doubt  by  the  girls,  but  the 
boys  are  less  decisive.    This  may  be  because  freer  exchange 
is  customary  among  males  in  this  area. 

Table  XXI  (page  79)  presents  the  responses  to  the  item 
requesting  opinion  on  the  school  offering  a  course  in  person- 
ality analysis.    Here  the  response  is  overwhelmingly  affirmative. 
Furthermore,  it  will  be  noted,  a  greater  number  of  pupils 
replied  to  this  item  than  to  the  previous  one  tabulated  by 
Table  XX. 

The  next  Table,  XXII  (page  80),  presents  the  comments 
made  in  response  to  the  sixth  item  of  the  personal  problems 
area.     These  are  quoted  exactly  as  found.    The  reflection  of 
the  two  previous  items  regarding  individual  assistance  and 
course  offerings  may  be  clearly  seen.    The  reference  to  a 
course  in  Psychology  is  very  likely  an  attempt  to  translate 
the  mention  of  a  course  in  the  last  item  into  more  concrete 
terms.    The  comments  of  Grade  XII  seem  to  show  a  definite 
awareness  of  their  need  for  better  understanding  of  self. 
The  letter  (Y  or  N)  in  parentheses  after  each  comment  indicates 
agreement  or  non-agreement  with  the  propositions  set  forth 
in  the  last  two  items;  that  is,  individual  assistance  or 
classes.    Since  the  girls  are  more  articulate,  their  responses 
are  more    numerous,  and  in  favor  of  assistance.    The  boys. 


c 


TABLE  XX 


WOULD  YOU  LIKE  TC  HAVE  HELP  FOR  SOl^'E  OF  YOUR  PERSONAL  PROBLEMS? 


TOTAL  GRADE- 
YES    NO      ?      TOTALS    GROUP  POLLED 


GRADE  IX 


GIRLS 

20 

28 

48 

62 

BOYS 

17 

16 

1 

54 

52 

GRADE  X 

GIRLS 

15 

50 

1 

46 

62 

BOYS 

15 

20 

1 

24 

46 

GRADE  XI 

GIRLS 

21 

51 

52 

64 

BOYS 

19 

22 

1 

42 

61 

GRADE  XII 

GIRLS 

15 

28 

54 

BOYS 

20 

19 

1 

40 

55 

TOTAL 

140  194 

5 

529 

458 

GIRLS 

71 

117 

1 

189 

242 

BOYS 

69 

77 

4 

140 

216 

r 


TABLE  XXI 


DO  YOU  THINK  THAT  THE  SCHOOL  SHOULD  PROVIDE  SOME  OPPOR- 
TUNITIES FOR  STUDENTS  TO  LEARN  MORE  A30UT  THEMSELVES  AND 
THEIR  PERSONAL  PROBLEMS  AND  HOW  TO  MANAGE  THEM  BETTER? 

TOTAL  GRADE- 


YES 

NO 

TOTALS 

GROUP  I 

GRAUh 

TV 

lA 

0 
7 

BOYS 

50 

10 

40 

52 

GRADE 

X 

GIRLS 

45 

9 

54 

62 

BOYS 

40 

45 

48 

GRADE 

XI 

GIRLS 

51 

8 

59 

64 

BOYS 

42 

8 

1 

51 

61 

GRADE 

XII 

GIRLS 

40 

8 

1 

49 

54 

BOYS 

58 

4 

2 

44 

55 

TOTAL 

529 

59 

4 

592 

458 

GIRLS 

179 

54 

1 

214 

242 

BOYS 

150 

25 

5 

178 

216 

I 


1^ 


TABLE  XXII 


IF  YOU  HAVE  ANY  PARTICULAR  FEELINGS  OR 
SUGGESTIONS  A30UT  THIS  MTTER,  WRITE  THEM  HERE. 

GRADE  XII  GIRLS 

If  a  person  can't  work  out  his  ownprsonal  problems,  then  it's 

time  to  learn.     A  teacher  couldn't  get  up  in  front  of  a  class 

and  teach  personality.    At  least,  I  haven't  met  one  that  could.  (N) 

If  we  can  not  solve  our  personal  problems  without  help  now,  what 

will  we  do  later  when  we  really  have  personal  problems.  (N) 

I  think  they  should  be  left  alone,  andpeople  can  figure  out  their 

own  problems.  (N) 

I  think  a  course  on  physical  development  would  be  an  asset.  (Y) 
I  think  there  should  be  some  persons  who  are  not  connected  with  the 
school  too  much  to  whom  the  student  could  go  for  help,  (Y) 
I  think  the  schools  should  provide  for  a  study  of  psychology 
because  too  many  graduate  without  knowing  how  to  get  along  with 
others  and  this  would  help,  (Y) 

When  a  hi^  school  student  has  a  problem  he  likes  to  confide  in 
his  or  her  favorite  teacher,     sometimes  this  teacher  isn't  much 
help  and  it  gives  the  student  an  unwanted  feeling.  (Y) 
Many  of  the  students  who  quit  school  mi^t  not  have  done  so 
if  they  had  received  some  personal  help.  (Y) 

Every  boy  and  girl  should  have  lessons  on  sex,     I  don't  think 
there  would  be  so  many  in  trouble  that  way.  (Y) 
It  would  help  students  who  have  inferiority  complexes.  (Y) 
I  think  it  could  be  a  period  in  classes  that  those  who  wanted 
it  could  take  it,  (Y) 

GRADE  XI  GIRLS 

I  think  some  lessons  in  psychology  would  be  a  big  help,  (Y) 

Some  people  would  be  afraid  to  tell  their  problemis  to  other  people. 

A  lot  of  students  flunk  because  teachers  show  partiality. 

There  should  be  tests  to  help  a  person  decide  on  a  career.  (Y) 

I  think  the  school  should  keep  out  of  personal  problems,  (N) 

Have  a  Dean  of  Girls.  (Y) 

Have  some  sort  of  a  guidance  class.  (Y) 

Hold  classes  in  diction.  (Y) 

There  ought  to  be  a  class  in  which  a  teacher  would  talk  over 
problems  with  pupils  and  help  them  solve  them.  (Y) 
If  we  had  such  an  opportunity  in  school  I  think  the  students 
would  be  interested  and  helped,  (Y) 

There  are  a  lot  of  boys  and  girls  who  feel  too  self-conscious 
about  themselves  to  ask  even  their  parents  about  problems. 
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TABLE  XXII  (continued) 


GRADE  X  GIRLS 


I  don't  think  you  can  talk  about  your  personal  problems  to 
anyone  really.  You  can  talk  to  your  best  friend  the  beat, 
but  you  can't  tell  everything;.  (N) 

I  think  the  school  should  make  a  person  realize  all  the  cares 
we'll  have  when  we  graduate  from  high  school.  (Y) 
Well,  I  think  a  lot  of  girls  have  problems,  but  have  no 
one  to  take  them  to.  (Y) 

You  can't  talk  over  your  personal  problems  with  anyone 
really  except  your  parents.  (N) 

I  think  that  if  an  individual  has  a  problem  that  it  would  be 
hard  to  discuss  it  with  a  teacher  in  some  ways.  In  most 
cases  they  can  eventually  be  worked  out  alone.  (N) 


They  could  show  some  movies  on  personal  problems.     In  that 
way  some  people  wouldn't  be  so  troubled.  (Y) 

I  think  studying  personal  problems  would  help  in  the  future,  (Y) 

I  think  it  best  to  let  nature  take  its  course.  You  can 

take  care  of  most  of  your  problems  if  you  try.  (N) 

Yes,  have  a  course  on  this  subject  in  school.  (Y) 

The  school  should  have  an  opportunity  for  the  studentsto 

get  help  with  their  problems,  instead  of  just  a  place  to 

learn  the  three  R's.  (Y) 

I  think  there  are  enough  things  connected  with  school  already,  (N) 


GRADE  IX  GIRLS 


TOTALS 


GRADE  XII 
GRADE  XI 
GPADS  X 
GRADE  IX 


Y 

8 

7 
2 
_4 
21 


N 

5 


2 
9 
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TABLE  XXII  (continued) 


GRADE  XII  BOYS 

Let  the  parents  help  the  children.    They  were  dciig  it 

long  before  there  were  any  achoola,  (N) 

I  feel  that  a  student  council  would  be  a  great  help,  (Y) 

I  think  you  should  have  classes  and  a  teacher  that  would 

talk  over  your  problems  with  you.  (Y) 

Each  student  should  have  a  personal  advisor.  (Y) 

It  is  getting  to  be  almost  a  necessity  for  people  to  know  more 

and  more  about  themselves  before  going  out  into  the  world.  (Y) 

Let  us  see  our  test  marks. 

It  would  help  after  a  person  gets  out  of  school  amon;  people,  (Y 
When  anyone  graduates  from  high  school,  I  think  they  should 
know  how  they  stand  in  the  world.  (Y) 

GRADE  XI  BOYS 

Personal  problems  should  be  kept  outside  of  school I (N) 

I  feel  that  it  is  a  high  school's  duty  to  take  the  problems  of 

a  boy  or  girl  and  tell  them  what  it  would  be  best  to  do.  (Y) 

I  think  they  should  leave  the  problems  to  the  kids  themselves.  ( 

I  believe  a  person  should  mmd  their  own  business  and  not  other 

people  telling  them  what  to  do.  (N) 

It  would  make  a  person  feel  better  if  he  learned  about  himself 
in  school  instead  of  outside.  (Y) 

GRADE  X  BOYS 

It  seems  to  me  all  there  is  to  do  is  to  study.    Of  course,  there 
are  some  clubs,  but  as  far  as  guidance  goes  there  has  been  too 
little  in  most  cases,  and  most  of  it  has  gone  to  the  smart  ones. 
The  student  should  find  out  for  himself.  (N) 
There  is  a  lot  more  material  on  this  than  we  get  in  Civics, 
We  should  have  more.  (Y) 

GRADE  IX  BOYS 

I  think  a  person  learns  more  if  he  works  his  problems  out 
by  himself.  (N) 

TOTALS 


GRADE  XII 
GRADE  XI 
GRADE  X 
GRADE  IX 


Y  N 

6  1 

2  5 

2  1 

0  J, 

8  6 


I: 


conversely,  have  fewer  reaponaea,  and  are  more  evenly  divided 
on  the  problem.    The  totals  reveal,  though,  that  assistance 
of  some  type  is  definitely  desired. 

The  last  Table,  XXIII  (page  84),  presents  the  tabulation 
of  the  ratings  assigned  to  the  problem-areas  listed  in  the 
last  item  of  the  Questionnaire.  Many  students  simply  checked 
one  item  which    was,  of  course,  called  (1)  for  tabulating 
purposes.    Note  that  the  directions  for  this  item  did  not 
request  ratings  for  every  problem-area;however,  many  did  so. 
The  three  problem-areas  deemed  most  troublesome  are 
Occupation,  Money,  and  Education,  and  in  that  order. 
The  problem-areas  appear  on  Table  XXIII  in  their  order  of 
popularity.    Both  boys  and  girls  find  the  problem  of  Occupation 
most  troublesome  (that  is,  considsring  rating  (1)  only),  but  the 
next  two.  Money  and  Education,  are  reversed  for  the  sexes. 
This  may  possibly  be  due  to  the  fact  that  girls  often  do  find 
it  more  difficult  to  earn  money  than  boys.      The  girls  find 
adjustment  with  Home  and  Family  more  difficult  than  do  the  boys. 
Perhaps  this  is  partially  due  to  the  freedom  given  boys,  while 
closer  supewision  and  restrictions  are  imposed  on  the  girls. 
In  the  Health  area  the  girls  only  have  rated  it  in  first  place 
which  could  indicate  that  there  is  real  need  for  a  common-sense 
course  in  the  school  to  promote  the  understanding  of  the  functions 
of  their  bodies. 
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TABLE  XXIII 

PERHAPS  SOME  OF  THE  FOLLOWING  PROBLEMS  HAVE  TROUBLED 
YOU.     IF  SO,  PLAGE  A  1  OPPOSITE  THE  ONE  THAT  HAS 
TROUBLED  YOU  MOST,  A  2  FOR  THE  NEXT,  AND  SO  ON. 


GRADES 

area!           RATING^  IX         X      XI    XII      GIRLS    BOYS  TOTALS 

OCCUPATION           1  28       50      56      29         65         60  125 

2  7      15     17     20       50        29  59 

5  1       5      7     11         9       15  22 

4  2145  5         5  10 

5  2  1  2525 

6  111 
711  112 
8  1  11 

MONEY                   1  19       14      12      15         56         24  60 

2  15         8      18       9         29         19  48 

5  9       12       6       9  14         22  56 

4  555^  7  8  15 
5'1  124         2         6  6 

6  11  2514 

7  121  4  4 

8  2  25547 

EDUCATION            1  10       l4     17      18         25         54  59 

2  15       16     27     18        54        42  76 

5  7  4     10      10         20         11  51 

4  2555  5         6  11 

5  2  2154 

6  1  11  5  5 
71  11 
8  5                5  5 


For  complete  statements  of  the  problem-areas,  see 
last  item  of  Quest ionnaire. 

2Ratings  vary  from  1,  most  troublesome,  to  8, 
least  troublesome. 
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TABLE  XXIII  (continued) 


AREA 

RATING 

IX 

X 

XI 

XII 

GIRL3 

30Y3 

TOTAI 

SOCIAL 

1 

19 

8 

10 

2 

15 

17 

50 

2 

12 

7 

5 

6 

18 

12 

5 

1 

4 

7 

6 

9 

15 

4 

1 

1 

1 

7 

4 

6 

10 

5 

2 

2 

1 

2 

5 

6 

2 

5 

2 

2 

6 

5 

11 

7 

2 

1 

5 

2 

7 

10 

8 

1 

1 

2 

5 

1 

6 

7 

HOME 


SCHOOL 


HEALTH 


CHURCH 


1 

2 

7 

6 

9 

21 

5 

24 

2 

2 

5 

7 

1 

8 

2 

1 

5 

2 

5 

8 

4 

1 

1 

2 

2 

2 

2 

5 

1 

6 

7 

o 

J 

A 
t 

o 

7 

2 

5 

4 

5 

5 

9 

12 

8 

5 

5 

8 

7 

9 

12 

21 

1 

8 

2 

5 

8 

10 

11 

21 

2 

1 

2 

1 

2 

5 

5 

6 

5 

4 

1 

1 

5 

6 

11 

4 

5 

5 

5 

5 

6 

8 

14 

5 

2 

2 

5 

4 

9 

4 

15 

6 

2 

1 

5 

5 

5 

10 

15 

7 

5 

5 

4 

4 

8 

8 

1 

2 

1 

1 

5 

2 

5 

1 

2 

1 

5 

1 

7 

7 

2 

5 

5 

5 

4 

5 

9 

5 

5 

2 

1 

9 

4 

15 

4 

2 

5 

1 

2 

4 

6 

5 

5 

4 

5 

4 

7 

7 

14 

6 

1 

2 

5 

6 

7 

7 

14 

7 

5 

2 

4 

5 

4 

10 

14 

8 

1 

4 

1 

4 

5 

7 

10 

1 

1 

1 

1 

1 

2 

2 

1 

2 

1 

2 

2 

4 

5 

1 

5 

2 

1 

5 

4 

7 

4 

2 

4 

5 

5 

6 

8 

14 

5 

1 

2 

6 

5 

4 

8 

12 

6 

5 

5 

2 

2 

5 

5 

10 

7 

2 

1 

4 

8 

9 

6 

15 

8 

2 

5 

2 

4 

5 

6 

11 

CHAPTEH  IV 


CONCLUSIONS,  RECOMENDATIOIMS,  AND  SUMMARY 

The  previous  chapter  presents  the  actual  findings  of 
this  survey  of  guidance  services.    The  conclusions  dravm  in 
this  chapter  are  based  on  these  findings,  as  are  the 
implications  made.    The  fact  that  this  study  was  conducted 
in  the  late  spring  must  also  be  considered.    Faculty  spirits 
are  inclined  to  be  on  the  ebb  as  they  review  their  hopes 
and  plans  for  the  year  and  contrast  them  with  achievement 
to  date.    The  attitude  of  the  four  grades  varies  considerably, 
as  may  be  deduced  from  the  replies  to  the  Questionnaire. 
Grade  XII  faces  their  most  challenging  step  yet  with  some 
awareness  of  the  degree  of  self-reliance  and  acceptance  of 
individual  responsibility  necessary.    The  next  lower  grade, 
XI,  shows  signs  of  awakening  to  the  importance  of  post-school 
planning.    Grade  X  responses  reflect  their  optimism  that 
school  stretches  ahead  for  a  long  period  yet  and  so  there  is 
more  than  enough  time.    The  repliesof  the  youngest  grade,  IX, 
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seem  to  reveal  that  their  adjustment  is  incomplete  in  spite 
of  the  fact  that  their  first  high  school  year  is  nearly  over, 

Oonclusions:    The  Present  Guidance  Services  Are  Not  Weil-Rounded 

A  guidance  program  covers  five  areas,  Individual 
Inventory,  Informational  Services,  Counseling  Services, 
Placement  Services,  ajid  Follow-Up  Services.     It  is  evident 
from  the  results  that  some  of  these  service-areas  are  not 
well  provided  for# 

The  Individual  Inventory,  which  should  supply  much  of 
the  background  for  guidance,  seems  lacking  in  information  on 
home  and  family  and  personal  status,  with  some  doubt  as  to 
the  adequacy  of  the  information  on  health  and  physical  status. 
The  sources  for  obtaining  such  information  do  not  seem  to  be 
fully  utilized  either.    Since  this  service-area  is  basic  to 
all  the  others,  it  would  seem  advisable  to  augment  the  sources 
and  information  in  order  to  assure  a  stable  foundation  for 
the  balance  of  the  guidance  program* 

The  Informational  Services  look  adequate  with  regard  to 
educational  information,  but  also  indicate  that  more  information 
on  local  labor  opportiinity  and  training  is  needed*  Approximately 
2^  of  Grade  XII  go  on  to  four-year,  degree-granting  institutions, 
but  the  total  enrollment  of  this  grade  is  lower  than  any  of 
the  others  (180  to  IX 's  509,  X's  2^4,  and  IX 's  218).    This  means 
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that  this  small  group  of  students  is  receiving  the  largest 
proportion  of  attention  and  information  due  to  the  teacher 
assigned  specif icially  as  advisor  for  them.    Youth  should 
be  encouraged  to  take  advantage  of  our  educational  oppor- 
tunities and  strive  for  attainment  of  the  highest  possible 
level  of  achievement,  but  just  as  deliberate  efforts  should 
also  be  made  to  inculcate  the  ideals  of  the  dignity  of  all 
work  and  the  interdependence  of  all  workers.    When  the  results 
of  the  section  entitled  Foundation  for  Planning  Post-School 
Work  or  Training  of  the  Checklist  (IV  B)  are  reviewed  in 
conjunction  with  Informational  Services,  it  is  clear  that  the 
emphasis  is  too  largely  on  educational  information  and  assis- 
tance.   If  the  guidance  staff  setup  is  recalled  (see  Additional 
Relevant  Data,  Chapter  II),  this  will  also  offer  evidence  of 
better  arrangements  for  educational  than  general  guidance. 

The  Counseling  Services  received  the  best  ratings  of  the 
five  service-areas.    Both  the  philosophy  and  practices  of  the 
guidance  staff  received  adequate  ratings.    This  is  further 
confirmed  by  the  comment  quoted  in  section  VI  A  of  the  Checklist 
that  there  is  "Personal  interest  of  the  staff  in  individual 
pupils".    Caution  must  be  exercised  in  considering  these 
ratings,  though,  for  they  do  not  offer  proof  that  every 
student  receives  the  benefit  of  such  interest.  Only  under  a 
completely  developed  and  fully  manned  guidance  program  would 
such  service  be  possible.    Although  this  service-area  has  a 
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high  rating  now,  it  is  interesting  to  speculate  as  to  the 
results  which  might  be  produced  were  the  other  four  service- 
areas  equally  developed.    The  recency  of  re-scheduling  to 
permit  guidance  services  (two  years)  is  another  factor  to 
consider  in  viewing  these  ratings,  especially  since  the 
faculty  committee  is  so  aware  of  guidance  objectives  and 
procedures.    The  students'  desire  for  information  and 
assistance  with  occupational  and  educational  plane  (see 
Tables  VIII,  IX,  XVI,  and  XVII)  confirms  the  attitude  and 
aid  of  the  guidance  staff.    The  general  reluctance  to  admit 
of  personal  problems  is  probably  what  is  reflected  in 
Table  XX  rather  than  too  great  evidence  of  dissatisfaction 
with  the  counseling  offered.    However,  the  approval  of  the 
school  offering  a  course  in  personality  analysis  (Table  XXl) 
is  definite  and  suggests  a  real  need  which  should  be 
satisfied.    The  counseling  services    of  the  guidance  program 
have  not  been  advertised  nor  emphasized  too  greatly,  either, 
which  may  partially  account  for  the  lack  of  recognition  by 
the  students.    This  lack  of  emphasis  is  due,  of  course,  as 
mentioned  above,  to  the  time  and  personnel  now  available  for 
general  counseling. 

The  Placement  Services  are  not  fully  developed.  Drop-outs 
are  not  serviced  either  for  employment  or  training,    A  comment 
in  Table  XXII  (Grade  XII  Girls),  "Many  of  the  students  who  quit 
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school  might  not  have  done  ao  if  they  had  received  some 
personal  help",  points  up  this  service-area  as  well  as 
tying  in  with  the  counseling  area.    Reference  is  again  made 
here  to  the  enrollment  of  each  of  the  four  grades  (Table  I), 
If  40%  of  the  entering  students  leave  before  graduation, 
some  provision  for  aiding  them  to  find  jobs  and/or  training 
should  definitely  be  made.    As  a  matter  of  fact,  a  Sub-Master 
(see  Additional  Relevant  Data,  Chapter  II)  must  approve 
withdrawal  from  school,  so  that  drop-outs  could  thus  be 
serviced  if  time  and  training  permitted.    Sufficient  contact 
with  employment  opportunities  is  not  maintained  apparently, 
nor  does  there  seem  to  be  effective  coordination  with  out-of- 
school  activities.    The  graduates  are  taken  care  of  for 
both  employment  and  education,  although  records  of  such 
placement  are  not  kept  well.    The  need  for  coordination  of 
Placement  Services  in  one  person/office  may  not  seem 
important  of  itself,  but  the  results  of  this  lack  of  organ- 
ization are  reflected  in  some  of  the  other  facets  of 
Placement  Services  such  as  keeping  records  of  placement 
for  individual  record-files  and/or  an  annual  report,  and 
in  the  maintenance  of  employment  contacts, 

^   The  Follow-Up  Services  are  rated  the  least  satisfactory 
of  all.    No  organized  plan  for  this  service-area  is  in  effect. 
A  well-planned  Follow-Up  procedure  could  supply  information 


for  use  in  each  of  the  other  service-areas  as  well  as 
valuable  data  for  evaluating  the  objectives  and  curriculum 
of  the  school.    Just  as  a  comprehensive  Individual  Inventory 
aids  in  achieving  the  maximum  from  each  of  the  other  guidance 
areas,  so  can  well-planned  and  executed  Foliow-Up  Services 
evaluate  the  real  success  of  a  guidance  program.  Follow-Up 
and  Placement  Services  may  also  be  considered  as  aspects  of 
a  public  relations  program,  and  the  advantages  of  community 
support  are  well-known. 

Recommendations:    Possibilities  for  Improvement 

Improvement  in  some  of  the  areas,  such  as  Individual 
Inventory,  Placement,  and  Follow-Up,  will  necessitate  an 
increase  in  personnel  and  material  which,  naturally,  means 
a  increase  in  the  school  budget.    This  is  also  true  of 
two  section  of  the  Checklist,  Provisions  and  Facilities  and 
Referral  Consultants.    Because  of  the  present  limitations 
imposed  by  the  close  scheduling  of  the  faculty,  there  must 
be  an  increase  in  personnel  to  enrich  and  enlarge  these  areas. 
Such  an  increase  in  the  budget  will  be  very  difficult  to 
obtain  for  some  years  due  to  the  urgent  need  for  grade  school 
building  and  teachers. 

However,  the  philosophy  of  the  guidance  staff  seems  to 
warrant  recommending  an  increase  in  the  time  and  material  given 
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them  with  the  expectation  that  this  will  be  repaid  a  hundred- 
fold in  student  morale  and  cooperation,  as  well  as  preventing 
or  anticipating  many  of  the  pupil  problems  which  hinder  or 
even  hamstring  administrative  procedures.    In  connection  with 
this  recommendation,  and  in  the  precarious  role  of  prophet, 
it  is  pointed  out  that  a  tightening  of  the  labor  market  will 
produce  more  problems  for  high  schools.    Restricting  of 
employment  opportunities  will  force  some  youth  to  remain  in 
school  and  compel  others  to  give  up  the  thoughts  of  an 
education  beyond  high  school.    The  problem  thus  created  will 
certainly  mean  re-adjustment  of  the  curriculum,  but  beyond 

that  are  the  problems  of  personal  adjustment.    A  well- 
organized  and  smoothly  running  guidance  program  would  prove 
its  worth  in  those  days,  '"""""'^ 

The  desire  for  information  and  assistance  that  an  enriched 
and  enlarged  guidance  program  could  provide  is  also  evidenced 

by  the  results  of  the  Questionnaire,     This  is  implied  in 
Table  III  which  shows  that  abat  ^0%  of  Grade  XII  students 
polled  have  not  yet  made  any  definite  decision  as  to  occupation. 
'.Vhile  it  is  not  desirable  (nor  possible)  to  set  up  a  system 
which  would  railroad  youth  into  employment,  certainly  occupational 
information  plus  an  understanding  of  the  aptitudes  and  interests 
would  provide  at  least  a  teis  for  a  choice  of  a  wide  field.  Part 
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of  this  could  be  given  in  class,  but  recollection  of  one's  own 
hesitancy  in  what  seemed  irrevocable  choice  must  make  the 
recommendation  for  an  increase  in  the  guidance  staff  at  least 
a  reasonable  one. 

As  a  strong  bit  of  evidence  in  support  of  offering 
occupational  information  to  all  students,  Table  IV  lists  a 
total  of  85    occupational  choices  —  out  of  the  tens  of 
thousands  known  to  industry  and  business!    The  next  two 
tables  offer  further  evidence  in  the  types  of  reasons  given 
for  selecting  occupations.    In  spite  of  the  optimism  of  youth 
as  to  its  inevitable  rosy  future,  and  although  an  interest  in 
or  an  aptitude  for  a  particular  occupation  is  all  very  well, 
there  are  other  considerations  of  which  every  youth  should  be 
apprised.      Reference  to  these  two  tables,  V  and  VI,  will 
reveal  that  few  of  the  students  polled  are  cognizant  of  such 
considerations  as  opportunities  for  advancement,  security  of 
tenure  and  retirement  privileges,  or  even  mention  the  changing 
trends  in  the  world  of  work  which  may  open  up  entirely  new 
fields. 

Each  of  the  tables  (VII,  XV,  and  XIX)  presenting  tabulations 
of  the  persons  consulted  about  future  plans  indicates  a  willing- 
ness to  seek  advice  and  information.    This  is  substantiated  by 
Tables  VIII,  IX,  XVI,  XVII,  and  XXI,  all  of  which  show  plainly 
that  youth  does  desire  assistance.    Table  XX  which  might  be 
considered  in  opposition  to  this  evidence,  as  might  some  of  the 
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comments  quoted  in  Table  XXIIi  may  rather  indicate  the 
insistence  of  adolescents  on  being  independent  and  of 
adult  status.    This  is  quite  in  order  and  completely  in 
agreement  with  the  manner  in  which  such  aid  is  offered  to 
adults:  namely,  the  voluntary  seeking  of  relief  from 
personal  problems  through  a  psychologist,  psychiatrist,  or 
clinic.    Objective  and  understanding  help  through  classwork 
and  in  individual  counseling  sessions  for  occupational  and 
educational  problems  would  very  likely  produce  acceptance 
of  the  ability  of  the  guidance  staff  to  assist  with 
personal  problems  also* 

The  strong  desire  for education  and  training  shown  in 
the  tables  compiled  from  the  responses  to  the  second  area 
of  the  Questionnaire  (B.  YOUR  PLANS  FOR  EDUCATION)  definitely 
indicate  that  educational  guidance  is  needed.    This  is, 
therefore,  justification  to  a  degree  for  that  specifically 
provided  for  the  college  preparatory  pupils.    However,  at 
the  same  time,  this  may  also  reflect  the  inculcation  of  the 

prestige  of  academic  work,  and,  accordingly,  the  need  for 
deliberate  exposure  to  other  ideals.    A  minor  bit  of  evidence 
that  needs  comment  here  is  the  desire  of  a  number  of  boys  for 
trade  school  training.    This  is,  of  course,  an  area  problem 
rather  than  a  community  problem,  but  one  that  warrants 
investigation. 
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The  results  of  the  personal  problems  area  of  the 
Questionnaire  (C.  YOUR  PERSONAL  PROBLEMS)  are  interesting 
from  a  numberof  angles*    However,  the  recurrent  problems  of 
Occupation,  Education,  and  Money  are  noticeable  throughout. 
The  difficulty  of  reconciling  part-time  work  and  school  is 
mentioned  a  number  of  times  with  vocational  plans  for 
after  school  prominent*    Although  attendance  at  high  school 
is  voluntary  for  most  pupils  (The  legal  age  for  leaving 
school  in  Maine  is  sixteen),  finances  are  a  very  real 
sources  of  difficulty  to  many.    The  conflict  between  the 
prestige  of  a  high  school  diploma  and  the  necessity  for 
partial  self-support  is  often  in  delicate  balance.  Here, 
again,  reference  to  the  enrollment  of  each  of  the  four 
grades  offers  proof  that  there  is  opportunity  for  salvage. 
Several  comments  quoted  in  Table  XXII  seem  to  indicate  that 
an  opportunity  to  discuss  some  aspects  of  their  personal 
problems  would  be  welcomed.    Perhaps  offering  more  opportun- 
ities for  counseling  conferences  might  encourage  some  of 
these  youngsters  to  request  aid  with  their  problems.  Group 
opportunity  through  classes  mi^t  offer  some  solace  to  others 
who  could  not  nerve  themselves  to  individual  coaferences. 
Still  other  chances  to  help  solve  these  problems  are  offered 
in  science  classes,  in  physical  education,  or  through 
participation  in  sports,  although  the  guidance  organization 
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should  provide  for  coordination  and  correlation  to  assure 
concerted  attack  and  the  gathering  of  all  possible  information 

Suiomary  ^ 

The  evidence  obtained  by  this  survey  seems  to  indicate 
that  South  Portland  High  School  has  established  a  narrow 
but  firm  base  for  guidance  services.    The  philosophy  and 
practices  of  the  entire  school  staff  offer  promise  of 
successful  continuance.    The  problem  of  enriching  and 
enlarging  the  guidance  program,  as  is  true  of  educational 
problems  in  general,  is  closely  meshed  with  the  attitude 
and  policies  of  the  local  area.    In  this  traditionally 
conservative  locale,  progress  will  be  slow,  and  must 
demonstrate  at  every  degree  of  rise  proof  of  its  effectiveness 
The  moat  effective  guidance  programs  seem  to  be  those  that 
grow  out  of  and  with  community  conditions,  with  due  regard  for 

the  results  of  research  and  experimentation,  and  South 
Portland  is  apparently  headed  in  the  right  direction.  The 
questions  raised  through  this  paper  of  the  problem  of  value 
received  for  each  dollar  spent  on  school  services  is,  of 
course,  finally  determined  by  the  citizens,  and  only  passage 
of  time  will  disclose  their  decision. 


Limitations  of  This  Study 

The  two  groups  providing  the  material  for  this  study 
did  not  complement  each  other  quite  as  desired.    The  faculty 
members  comprising  the  committee  are  close  to  the  administration, 
as  stated,  the  Principal  was  one  of  them,  and  the  pupils,  of 
course,  represent  the  opposite  extreme.    While  generalizations 
and  implications  can  be  made,  there  is  actually  little  that 
directly  confirms  or  contradicts.    This  does  not  necessarily 
defeat  the  purpose  of  the  study,  but  it  renders  conclusions 
and  recommendations  less  reliable  than  with  more  positive 
evidence. 

Comments  made  by  the  homeroom  teachers  who  administered 
the  Queotionnaire  seem  to  indicate  that  the  administration 
varied  slightly  from  one  group  to  another.    This  can  not  be 
attributed  to  the  deliberate  intent  of  these  homeroom  teachers 
for  the  time  limit  was  not  pre-tested,  the  vocabulary  not 
pre-viewed  by  them,  and  the  administration  date  coincided 
with  one  on  which  the  second  of  a  series  of  achievement  tests 
was  given. 


Suggest  ions  for  Further  Study  of  Problem 

Since  the  guidance  program  at  South  Portland  High  School 
is  already  started,  perhaps  the  chief  problems  will  be  the 
need  to  show  proof  of  its  effectiveness,  plus  other  evidence 
ofthe  need  for  increasing  the  services.      Both  of  these 
would  require  some  form  of  records  to  be  kept  which  could 
be  analyzed  to  discover  what  the  decision  should  be. 

A  check  on  the  results  of  this  study  could  be  made  by 
employing  other  means  of  evaluating  the  guidance  program. 
The  School  and  College  Guidance  Bulletin  for  May  1949, 
published  by  the  School  and  Oollege  Relations  Department 
of  Boston  University  offers  a  rather  brief,  but  quite 
comprehensive,  form  for  this  purpose  adapted  from 
Erickson^.    There  are  others  available,  and  the  comparison 
with  this  study  would  be  very  much  worth  while. 


•■•Erickson,  Clifford  E,  and  Glenn  E.  Smith.  Organization 
and  Administration  of  Guidance  Services,  McGraw-Kill  Book 
Company,  Inc.,  New  York,  19^7 • 
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APPENDIX 


Checklist  of  Guidance  Activitiaa  in  a  High  School 
Evaluation  of  Guidance  Activities  in  a  High  School 
Principal's  Letter  of  Information  about  Survey  to  Teachers 
Teachers'  Instructions  for  Administering  the  Questionnaire 
Questionnaire 
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a  ^iSCKLIST _0F  .GIH DANCE  ACTIVITIES  IN  A  HIGH  SCHOOL  -1  - 

(Adapted  from  "Criteria  for  Evaluating  Guidance  Programs  in  Secondary  Schools", 

Occupational  Information  and  Guidance  Service,  Office  of  Education) 
DIRECT IONS t    Place  a  check  mark  opposite  each  item  in  appropriate  column, 
except  under  II  A  where  special  directions  are  given* 
ADEQUATE  means  present  in  sufficient  quality  and  quantity,  and 
r  may  also  be  used  to  indicate  "Yes". 

NOT  ADEQUATE  means  present,  but  not  in  sufficient  quality  and/or 
quantity,  and  may  be  used  to  indicate  partial  fulfillment, 
NOT  PRESENT  means  no  provision  for  item  is  made,  and  may  be 
used  to  indicate  "No". 
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I.  THE  ADMINISTRATIVE  BASIS  FOR  GUIDANCE  SERVICES 


2. 


5. 


4. 


7. 


8. 


A.  ADKJNI3TRATIVE  LEADERSHIP 

1 »  The  school  administrator  provides  informed  leadership 

The  school  administrator  keeps  up  with  current  developments  in 
guidance  philosophy  and  practices 

The  school  staff  has  a  philosophy  of  education  which  includes 
acceptance  of  basic  concepts  of  guidance  program 

Some  of  the  guidance  services  evolve  from  the  school  staff  through 
democratic  processes 
3>  The  resources  of  the  school  staff  arc  used  by  delegating  appropri- 
ate guidance  services  thereto 
6»  Community  support  is  obtained  through  the  school  administrator's 
contact  v/ith  organizations  and  groups  which  influence  public  opiram 
The  guidance  program  includes  activities  suggested  by  students 
The  guidance  program  is  adapted  to  the  local  situation,  although 
including  all  guidance  activities  considered  basic 
9«  A  professional  attitude  is  maintained  by  the  administrator  which 
carries  over  into  the  staff,  permitting  use  of  confidential 
material  by  all  members 

The  administrator  assumes  responsibility  for  developing  mutual 
understanding  and  cooperation  among  staff  as  to  respective  functicno 
in  dealing  with  pupils 

B.  PROVISIONS  AND  P^iCILITIES 

1 «  Usable,  compact,  comprehensive  records  for  each  pupil 
2»  Records  relevant  to  guidance  are  readily  accessible  thereto 
^«  Records  ar^:.  safeguarded  to  insure  security,  permanency,  and  privacy 
4,  Adequate  testing  materials  are  supplied  for  guidance  program 
^«  Materials  (including  reference  and  resource)  are  available  and 
continually  acquired  and  increased  for  guidance  services 

 a^  Such  materials  are  available  and  acquired  for  vocational  guidance 

b.  Such  materials  are  available  and  acquired  for  educational  guiiance 


10. 


6«  Guidance  staff  performs  duties  during  scheduled  school  day 
7»  Desirable  counselor/pupil  ratio  maintained  (Suggestions  1  free 

period  daily  for  every  75  pupils  assigned) 
6>  Automatic  provision  for  periodic  conferences  with  every  pupil 
9«  Automatic  provision  for  freeing  pupils  for  conferences  duringschDol 
10.  Flexibility  in  school  program  permits  such  guidance  methods  as 
part-time  and  full-time  work,  credit  for  this  toward  graduation, 
and/or  credit  for  trade  school  training 
11^5^  Privacy  for  conferences  is  provided 

12.  Space  and  equipment  for  guidance  services  is  provided 
1$.  Clerical  assistance  for  guidance  services  is  provided 
l4»  Out-of-school  contacts  for  the  guidance  staff  are  authorized, 

encouraged,  facilitated 
15»  Guidance  staff  are  not  assigned  duties  detrimental  to  maintaining 

guidance/counseling  activities 
16,  The  school  budget  contains  specific  allotment  for  the  guidance 

services  as  such 
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G.  TRAINING  -2- 
1 .  Guidance  staff  is  encouraged  to  take  graduate  study  in  that  field 


2,  Provision  for  in-service  training  of  entire  school  staff  in  giidancG 
p»  Provision  for  continuous/periodic  study  and  evaluation  of  guidance 

program  of  school  by  entire  schoolstaff 
4,  Promotion  of  arrangements  whereby  the  staff  and  school  profit  from 

experiments  and  demonstrations  in  guidance  services  elsewhere 
^«  Provision  for  access  to  professional  reading  materials 


II.  THS  GUIDANCE  STAFF 
A.  GUIDANCE  LEADERSHIP 

1.  Give  the  name  and  title  of  the/each  person/persons  designated  as 
head/membera  of  the  guidance  staff 

NAME  TITLE 
a*  a. 
b«  b. 
c,  c. 

2,  Preparation  and  qualifications 

SPECIAL  DIRECTIONS:  Place  a,  b,  c,  d,  e,  from  1  above  in  appropriate  column 

opposite  each  item  to  identify  guidance  staff  member  checked, 
a«  General  educational  preparation  for  teaching 
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a. 

b. 

c. 

d. 

 1 

e. 

,^ 

Survey  course  in  guidance  services 


d.  Training  in  techniques  for  analysis  of  the  individual 

e.  Training  in  occupat ional/educat ional  information 
_f«  Training  in  techniques  of  counseling 

g.  Training  in  organization  and  administration  of  guidance  services 

h.  Successful  experience  in  teaching 
i»  Supervised  counseling  experience  (or  internship) 
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j .  Occupational  experience  other  than  teaching  or  guidance'  (paid) 
;  k.  Demonstrated  ability  to  work  effectively  with  adolescents 
1 .  Demonstrated  ability  to  work  effectively  with  school  staff, 
community  agencies,  parents,  referral  specialists,  etc. 
Appreciation  of  the  contribution  of  guidance  services  to 
attainment  of  objectives  of  school 
Maturity  and  broad  life  experience 

Professional  integrity  sufficient  to  inspire  and  hold  the 
confidence  of  pupils,  staff,  parents,  and  other  associatoa 
p«  Ability  to  deal  objectively  in  human  relations 
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q«  Good  health  and  acceptable  personal  appearance 
5»  Improvement  in  Service  (Use  Special  Directions  given  above) 

a»  Belongs  to  three  or  more  national,'  profess ional/non-profeasional 

■   organizations  actively  concerned  with  guidance/oducat ion 
b-.  Belongs  to  one  or  two  organizations  of  this  type 
C-,  Has  held  office  or  performed  official  function  for  organization 
d»  Has  had  articles  on  guidance/education  published 
'  e«  Has  read  professional  literature  on  guidance/education  within 
past  six  months  other  than  that  required  for  courses  or 
periodicals  as  below 
d.  Subscribes  to  two  or  more  periodicals  in  guidance/education  field 
e«  Has  been  broadened  through  extensive  travel 

f «  Deliberately  visits/has  visited  various  activities  to  further 

•   guidance  knowledge  (industries,  museums,  schools,  libraries, etc. ) 
g'.  Participates  in  community  activities  to  improve  general  growth 
h'.  Obtained  5  or  more  credits  within  past  ^  years  in  education 
i.  Obtained  5  or  more  credits  within  past  5  years  in  guidance 
j '.  Obtained  advanced  degree  since  original  preparation  for 
t oa ching/gu id anc o 
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B.  SCHOOL  STAFF  KiMSRS  (Use  original  Directions)  "5" 
!•  Other  school  staff  moicbors  in  addition  to  those  listed  by  name 

above  are  assigned  guidance  duties 
2,  These  staff  members  have  taken  courssig^had  trainin^^  in  guidance 

5»  These  staff  menbora  have  had  occupational  expcrionco  other  than 

teaching 
C.  REFERRAL  CONSULTANTS 

1.  A  visiting  teacher  is  employed  by  the  community 

2.  The  school  system  attendance  officer  v/orks  with  the  guidance  staff 

5»  The  school  system  physician  is  available  to  all  pupils 

4.  A  school  system  nurse  is  available  to  all  pupils 

5»  A  nurse  is  employed  for  the  high  school,  works  with  the  guidance 

staff,  and  conducts  classes/group  discussions 
6»  The  school  system  dentist  is  available  to  all  pupils 

7.  The  services  of  a  psychologist  are  available  to  the  school 

8o  The  services  of  a  psychiatrist  are  available  to  the  school 

[II.  GUID.-vNCE  SERVICES 

A.  INDIVIDUAL  IN"'/ENTORY,  continuous/periodic  v/ith  space  for  comments 

1,  Sources  of  information  oii  pupils 
a.  Personal  data  blanks 

b.  Individual  conferences  with  pupils 

c.  Appropriate  tests  given  upon  admission  and  periodically  thereafter 
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d.  Special  tests  given  vfhcn  necessary 

1 

e.  Conferences  with  parents  and/or  other  persons  interested  in  pupil 

f.  Visitsto  pupils'  homes 

g«  Oonfer..nces  with  teachers  of  pupils 

'  '{  

h»  Records  from  sending  schools 

i 

i«  Anecdotal  records,  socio-metric  studies,  and/or  autobiographies 

 1  

j .  Periodic  ratings  by  teachers  (done  for  all  pupils) 

— i — f 

1 

k.  Periodic  physical  examinations  (done  for  all  pupils) 

 1  

i  1 

2,  Typeaof  information  about  pupils 
a.  Home  and  family  background 

1)  Name,  race,  sex,  da.tG  of  birth,  place  of  birth 

t 
i 

'       }              2)  Full  n?.mc  of  parent  a  (guardians),  addrosa,  phone  number, occupatfcn 

j       j              5)  Race,  nationality,  birthplace  of  parenta 

!              4)  Citizenship  status  of  parenta  and  length  of  U.S.A.  reaidencG 

1 

5)  Educational  status  of  parents 

1 

6)  Marital  status  of  parenta  (divorced,  separated,  etc) 

 j  

7)  Ages  of  brothera  and  sisters  of  pupil 

1 

8)  Special  talents  or  accomplishements  of  family  or  near  relatives 

1 

( 

 1  

 !  

9)  Health  status  of  family  members  and  past  record  thereof 

10)  Economic  status  of  family  (One  criteria  is  homo  ownership) 

11)  Attitude  of  home  toward  school  and  attendance  thereat 

12)  Home  conditions  in  regard  to  study  facilities,  etc. 

15)  Community  facilities  for  study,  reference,  research,  etc. 

t 

l4)  Plans  of  parents  for  pupil 

15)  Conditions  of  home  neighborhood 

16)  Other  typos  of  home  and  family  information 

b»  Physical  and  Health  Status 

1)  Height  and  weight,  nota.tion  of  ovorweiRht  or  underweight 

2)  Vision  and  hearing 

5l  Condition  of  teeth 

4)  Speech  difficulties  or  defects,  other  abnormalit ies, deformities 

 1 

5)  Posture  and  condition  of  feet 

1 

6)  Condition  of  skin  and  scalp 

7J  Condition  of  toncils,  adenoids,  and  oth-^r  vital  organs 

8)  Progress  and  completion  of  physical  maturation 

9)  Immunizations 

lOT  Serious  illnesses,  operations,  in.iuries  and  absences  duo  to 

i 

11)  Mental  health,  personal  adiustment,  neurotic  or  psychotic  signs 

c»  Personal,  Social  and  Mental  Status  and  Dovelopmont  -4- 

1)  Special  interests,  talents,  aptitudes  of  pupil 

2 )  Voluntary  reading  or  hobbies  (that  is,  use  of  loisuro  time) 
^)  Part itipat ion  and  achievements  in  out-of-school  activities 
4 '  Participation  and  achievements  in  school  activities 
^)  Flans  of  pupil  for  further  education  or  in  an  occupation 

6)  Attitude  tov;ard  school  and  staff,  including  administrators 

7)  Facts  about  work  experiences 

8)  Conduct  (or  citizenship)  conncnts 

9)  Comcnts  on  social  adjustment,  personality  traits,  otc» 

10)  Records  of  counseling  sessions 

11 )  Attendance  record 

12)  Results  and  interpretation  of  aptitude  or  other  special  testa 
1^)  Provision  for  follow-up  comments  e.fter  drop-out  or  graduation 

dc  Scholastic  progress 

1 )  Name,  location,  date  of  attendance  at  other  schools 

2)  Gompleto  academic  record  at  present  school 
$)_  Curriculum  choices  and  changes  with  reasons  therefor 
4)  Achievement  test  results 

^  Entry  of  information  regarding  transfer  to  another  school 
or  of  admittante  to  institution  of  higher  learning 

5.  Maintenance  and  use  of  pupil  information 

a.  Records  are  accessible  to  all  authorized  to  use  same 

b.  Daily  schedule  card  for  every  pupil  kept  current  and  accessible 

c.  Provision  for  duplication  of  pupil  recorda  when  necessary 
d»  Discrimination  made  between  data  of  temporary  and  permanent 

value,  only  the  latter  being  permanently  filed 
e«  Pupil  records  so  organized  that  entries  are  periodic  &  sequential 
f «  Record  forms  are  compact;  data  is  easily  recorded,  dated, 

identified,  and  checked  for  accuracy, 
g«  Codes  explained  on  each  form,  unless  intentionally  confidential 
h.  Graphs  used  to  indicate  relative  progress  where  appropriate 
i»  All  records  of  entering  or  leaving  student  are  consulted  before 

enrollment  procedure  is  completed  or  terminated 
j »  All  records  used  to  assist  in  planning  educational/vocational 
choices,  to  assist  in  determining  causes  of  failure,  or 
reasons  for  deviation  in  attendance,  conduct,  etc. 
.  INFORMATIONAL  SERVICES 
1»    File  of  unbound,  current  educational/occupational  material 
2,    Results  of  studies  of  local  labor  conditions,  opportunities,  and 

placement  available 
%    Information  on  part-time,  home-study,  correspondence  courses 
A.     Information  on  community  recreational  opportunities  available 
^»    Books  on  educational/vocational  opportunities  available 

6.  Posters,  graphs,  charts,  etc., used  to  present  guidance  attractively 

7.  Index  of  other  sources  for  information  available 

8»    Relevant  periodicals  subscribed  to  and  accessible  to  pupils 
9«    Current  catalogs  of  all  types  of  schools/training  available 
10 «    Current  information  on  loans,  scholarships,  etc.  available 
11.    Information  about  agencies/perons  offering  accurate,  uoable 
information/training  is  available 


1 

1 

1 
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C.  COUNSELING  SERVICES 

!•  Principleo  of  counseling 

a.  Staff  members  regard  counseling  as  a  professional  activity 

1  

.  requiring  specific  knowledges  and  skills 
br>  All  ccunsclinf;  services  focus  on  the  individual  and  improving 



!ai  3  ad  j  ust  rce  ntr 

c  Counr^eling  services  recognize  individual  differences  as  basic  fects 

d,;  GounsGj. in^;  services  has  primary  obioctive  of  aiding  pupil  to  make 



decision,  but  responsibility  for  making  thia  decision  is  pupils 
Ob  Counseling  services  accept,  responsibility  for  aiding  with 

implomontat ion  of  pupils  choice 
fo  Counseling  services  foster  and  protest  personal  integrity  of 

pupil  through  strict  observance  of  ethical  standards 
2e  Procedures  in  counacling 

a«  Counselor  prepares  for  interview  (whenever  possible)  by  reviewing 

ail  pertinent  data 
br  Interview  is  purposeful,  yet  sufficiently  flexible  to  adjust  to 

emerging  problems  of  pupil 
Cc  Atmosphere  is  such  that  pupil  is  encouraged  to  express  himself  fireoly 

1 

I 

d»  Counselor  accepts  statements  made  without  placing  values  thereon 

Gc  Gounaelor  avoids  domination  of  interview  or  of  pupil 

'         f-.  Written  record  mado  of  ovary  interview 

1 — 1  1 

gn  Counselor  always  maintains  ob.iectivo  attitude 

h.  Counselor  is  mindful  that  pupil's  decision  must  be  emotionally 

, 

as  well  as  mtellact ually  satisfying  to  him 
i.  Counselor  always  aims  at  assisting  pupil  toward  self-rel ianoe 

.1.  Counselor  makes  pupil  aviare  of  joint  responsibilities  for  interview 

1 

k.  Counselor  does  not  assume  role  of  teacher  or  administrator  m 

implementing  pupil  decisions 
1.  Counselor  recognizes  problems  needing  a  series  of  conforoncos 

and  plans  accordingly 
m.  Counselor  recognizes  protiems  beyond  his  scope  and  makes  roforral 

n.  Counselor  maintains  high  ethical  standards  on  confidential  data 

u«  uuuriDcxur  uniiota  coopurauion  oi   axi.  reauurctts  in  asaioumR  pupxi. 

with  problem,  but  respects  any  desired  coonfidence  of  pupil 
D.  FLACEMEOT  SERVICES 

1«  Occupational  placement 

a*  Assists  pupils  to  secure  part-time  or  vp,ca.tion  jobs 

1 

b,  Assista  drop-outs  to  find  jobs 

1 

1 

c,  Assista  graduates  to  secure  jobs 

d,.  Is  coordinated  in  one  person/office  for  school 

e.  Is  delegated  by  this  coordinator  to  appropriate  staff  members 

f.  Coordinator  maintains  effective  job  opportunity  contacts 

go  Coordinator  maintains  records  of  placement  in  pupil  data  file 

h»  Maintains  records  of  placesient  for  an  annual  report  and  to 

provide  occupational  information  for  course  use 
i»  Conducts  surveys  of  local  oc cup at ional/t raining  opportunities 

■ 

2,  Other  placement 

a«  Aids  in  modifications  of  pupils'  school  programs 

be  Aids  in  securing  extra-school  educationand  training 

c»  Aids  drop-outs  to  continue  education/training 

d.  Aid  graduates  to  obtain  additional  education/training 

e.  Aid  pupils-  in  entering  out-of -school  activities 

f»  Adis  pu?)ils  in  entering  in-school  activities 

r 


■ 
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E.  FOLLOW-UP  3SR'/ICE3 

1 «  Conducts  periodic  studies  of  all  graduates  and  drop-outs 


_2j.  Obtains  information  from  all  drop-outs  and  transfers  in  attempt 

to  reveal  truo  causes  thorofor 
^0  Uses  results  of  follow-up  studies  to  determine  reactions  to 
a.  School  curriculum 


h»  School  organization  and  administration 
_c«  Guidance  services 

d.  Counseling  services,  as  a  special  phase  of  guidance 
e«  Placement  services,  asa  special  phase  of  guidance 
f »  Other  aspects  of  school 


4«  Uses  these  results  to  acquaint  school  staff  and  community  with 

facts  thus  revealed 
^»  Provides  opportunities  for  in-school  pupils  to  participate  in 

such  studies 

iV.  SERVICES  COMPLEMENTARY  TO  THE  GUIDANCE  PROGRAM 


A.  FACILITATING  THE  ADJU3TL"3iM'T  OF  TK2  PUPIL  TO  THi  SCHOOL 

1 «  Oritsntation  programs  used  to  introduce  new  students  to  school 


2,  Pupil  clubs  provided  to  arouse  interests  and  stimulate  leadership 
%  Assemblies/group  meetings  held  to  discuss  course  choices,  etc* 
4»  Pupil  group  meetings  provided  to  study  and  discuss  problems  of 

school  morale,  conduct,  etc* 
^»  Oooporativo  efforts  made  to  articulate  programs  of  lower  and 

high  schools 

6«  Cooperative  efforts  made  to  aid  individualpupil  adjustments  by 
lower  and  high  schools 
B.  FOUNDATION  FOR  PLAiWING  POST-SCHOOL  WORK  OR  TRAINING 
1.  Field  trips 


2>  Career  days  (or  similar  devices) 

^»  Glasses  in  occupational  information  specifically  including  local 
opportunities  for  training  and  placement,  and  the  procedures 
for  finding  and  obtaining  a  job 

4»  Use  of  audio-visual  aids 

3»  Every  teacher  includes  in  own  subject  field  information  on 

occupational  opportunities  related  thereto 
6»  Supervised  work  experience 

7>  Opportunities  provided  for  obtaining  contacts  and  information  about 
application  for  and  entry  into  institutions  of  higher  learning 
C.  OUT-OF-SCHOOL  SERVICiiS,  by  organizations,  agencies,  and  specialists 

1 0  Assistance  given  to  the  school  in  guidance  services  and  related 
activities  through  sponsorship  and  providing  information* 

2,  Assistance  given  to  individual  pupils  in  personal  problems 


^>  Cooperation  by  specialists  if  and  when  such  services  are  not 
provided  by  school  system  or  community 
GUIDANCE  SERVICES  A3  AN  INFLUENCE  ON  TOTAL  SCHOOL  DEVELOPMENT 


JU  A3  AN  INZLUilNCjii  ON.  TlZ  CJRHICULUW 

1 ♦  Systematic  compilation  ana  interpretation  of  the  data  derived 

from  pupil  records  and  community  surveys  is  provided 
2,  New  curriculum  offerings  arc  made  possible  from  such  studies 
%  Special  curriculum  offerings  for  temporary/special  group  need 
4,  Instruction  methods  modified  in  accordance  with  pupil 

characteristics  thus  revealed 
3»  Some  curriculum  offerings  dropped  aa  result  of  these  studies 


r 


tS.   Ao  AIM   iiMr LUZiJNLfCi  UJM  rUriL  AiiiJuUUc*  AJNIU  AJJuUblMciiMi 
1.  Increased  rate  of  retention  of  pupile  in  achool 

 1 

2,  FornulB-t ion  O'^  long-term  planning  by  pupils 

3»  In  reasonable  relationship  between  occupT^t ional/cducational 

choices,  possibility  of  fulfillment,  and  opportunities 
4#  Inprovenent  in  attendance 

1 

— 1 

t 

5»  More  effective  job  placement 

j       6.  Increasing  evidonce  of  pupil  ability  in  aelf  diredtion 

1        7«  Decrease  in  pupil  failures 

VI.  0UT3TAIOING  CHARiiCTlilRIJTICS  OF  THE  GUID.iNCE  SERVICES  PROGRAM 
A.  WH^T  AR3  TI2  B33T  SLSMEITS  OR  CHARACTERISTICS  OF? 


B.  IN  '..'HAT  RESPECTS  IS  IT  LEAST  ADECiUSTS  OR  IN  GREATEST  NEED  OF 
IMPROVEI-ENT? 


C,  IN  V/HAT  RE3PSCT3  HAS  IT  BEEN  IMPROVED  './ITHIN  THE  PAST  2/5  YEARS? 


D.  WHAT  IMPR0V2I>3NT3  ARE  DEFINITELY  PLANNED  FCR  THE  IMIEDIATE  FUTURE? 


E.  V/HAT  STUDIES  HAVE  BEEN  MADE  OF  SCHOOL  PR0BLE>I3  i/ ITHIN  THE 
PAST  2/5  YEARS? 
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SVALUATION  0?  GUIDANCE  ACTIVITIES  IN  A  HIGH  SCHOOL 
(Adapted  from  "Criteria  for  Evalj;rt,ing  Guidance  Programs  in  Secondary  Schools", 
Occupational  Information  and  Guidance  Ser\ace,  Office  of  Education.) 
INSTRUCTIONS!    This  evaluation  follows  completion  of  the  "Checklist  of 
Guidance  Activities  in  a  High  School".    Not  all  of  the  provisions,  conditions, 
or  characteristics  listed  in  the  Checklist  are  essential  for  every  school. 

'//hen  making  this  evaluation,  do  not  permit  the  limitations 
imposed  by  size,  type,  location,  financial  support,  state  regulations,  etc., 
to  weight  your  ratings;  attempt  only  to  evaluate  the  guidance  program. 

'//hen  making  the  evaluations  do  not  give  a  high  ratingthan  is 
truly  deserved;  the  tendency  is  to  over-value. 

Make  all  evaluations  on  the  basis  of  personal  observation  and 
judgment,  and  in  consideration  of  your  answers  on  the  Checklist, 

Use  the  following  symbols*  (Place  left  of  item  on  line  provided) 
V3    Very  Superior,  approximating  conditions  in  the  top  10%  of  schools 
3    Superior,  similar  to  conditions  in  the  next  lower  20%  of  schools 
A    Average,  ^baut  the  aame  an  conditions  in  the  middle  hO%  of  schools 
I    Inferior,  similar  to  conditions  in  the  next  lower  20%  of  schools 
VI    Very  Inferior,  approximating  conditions  in  the  lowest  10^  of  schools 

Each  evaluation  section  provides  an  area  marked  "Comments:" 
which  is  to  be  used  when  above  symbols  do  not  clearly  express  status,  when 
supplementary  information  scens  indicated  in  view  of  local  or  spedial  factors, 
and  may  also  be  used  to  explain  compensating  features. 

Each  of  the  evaluation  sections  corresponds  to  the  same 
numbered  and  lettered  section  of  the  Checklist,  and  these  should  be  carefully 
reviewed  before  any  evaluation  symbol  is  entered, 
I.  THE  ADMINISTRATIVE  BASIS  FOR  GUIDANCE  SERVICES 
A.  ADMINISTRATIVE  LEADERSHIP 

 Effective  and  adequate  use  in  planning  and  developing  guidance  program 

 Extent  of  support  enlisted  from  staf^,  pupils,  and  community 

Comments ! 


B.  PROVISIONS  Ai\fD  FACILITIES 

 Comprehensiveness  of  records 

 Effective  use  of  records 

 Facilitation  of  these  needs  of  guidance  program 

 Adequacy  of  financial  support  for  guidance  program 

Comments : 


C.  TRAINING 

 Provision  for  training  cf  guidance  staff  in  guidance  services 

 Provisioa  for  in-service  training  of  school  staff  in  guidance  services 

Comments: 


II.  THE  GUIDAIviCE  STaFF 

A.  GUIDilNCE  LEADERSHIP  (Consider  the  Guidance  Staff  as  named  as  a  unit) 

 Adequacy  of  preparation  and  experience 

 Degree  of  satisfaction  with  personal  qualifications 

 Rating  placed  on  efforts  toward  self -improvement  in  guidance  areas 

Comment  s : 


B.  SCHOOL  STAFF  IISIBERS 

 Rating  placed  on  efforts  toward  self-improvement  inguidance  areas 

Comnontsj 
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C.  R^FZHRAL  GONjUL PANTS 

Adequacy  of  prevision  for 
_  Adequacy  o"^  use  o"^  those  available 

 Ratiag  given  cooperation  and  coordination  of  those  and  guidance  staff 

OoEmcnts : 


III,  guidai-igj:  3z:r vices 

A.  INDiVIiJUAL  INVENTORY 
 Adequacy  o    provisions  for  obtaining  inf orm'^.tion  about  pupils 


_Adequacy  o'  provisions  for  inf orm-^.tion  on  hone  and  family  background 
^Adequacy  of  provisions  for  physical  and  health  status  information 
^Adequacy  of  provisions  for  information  on  personal,  social,  etc. 
_Adoquacy  of  provisions  for  information  on  scholastic  progress 
_Adoquacy  of  provisions  for  keeping  all  records  up  to  date 
_^ccesGibility  of  pupil  records 

^Efficiency  and  effectiveness  of  organizat ionof  records  for  use 
Effectiveness  of  utilization  of  records  for  guidance 


_Profcssionality  of  staff  in  using  information  from  pupil  records 
Comments : 


B.  INFORIIAriO  'AL  SERVICES 

 Adequacy  of 

 Effectiveness  of 

Cormonts: 


C.  COUNSELING  SERVICES 

 Extent  of  adherence  by  guidance  staff  to  principles  listed 

_  ^f feet ivenss  of  use  of  procedures  listed 
C  onmont  s  i 


D.  PLACEIr:.-IT  SERVICES 

 Adequacy  of 

 Effectivenss  of 

Comncnt  s : 


E.  FOLIO''/ -UP  SERVICES 

 Adequacy  of 

 Effectiveness  of 

Comments: 


IV.  SS'VIOSS  OOHFLEMiNTAR-^  TO  THE  a^IIDAMCE  PROGRAM 

A.  FACILITATING  THE  ADJU3T1.':  T  OF  THE  PUI IL  TO  T^'S  SCHOOL 

 Adequacy  and  effectiveness  of 

Comments ; 


B.  ffOUNDATION  FOR  PLAMING  POST-SCHOOL  '/ORK  OR  TRAINING 

 Adequacy  and  effectivenss  of 

Comment  s : 


in 


C.  OUr-OF-SCKOOL  SS" VICES 

 Sxtensiveness  of 

Conncnts : 


V,  GUIDaNGS  SSRVICjlS  A3  M  INFLUZN^a  ON  TOTAL  30HC0L  PaVSLOPLENT 
A.  A3  AN  INFLUSNCjI  ON  TH^  CURRICULUM 

 Sxtensiveneas  of  dp.ta  provided  by  guidance  aorvicos  for  curriculum 

dcvclopncnt 

 Sxtensivcnas  of  curriculum  changos  thus  developed 

Comments : 


3.  A3  M  INFLU^N:2  ON  FUPIL  i\TriTUD3  nJO  ADJUSII'^WT 

 £f feet ivcness  asevideaced  by  better  pupil/school  and  post-school 

adjustment 

Comments  I 


VI.  OUTSTANQII'Kj  CHiYRACrSRISTICS  OF  TrlZ  GUIDANCE  SBR^/ICI^S  PROGRAM 
Comments  I 


SPSCIALt    GENERAL  EVALUATION  OF         GUIJANOS  PBOGRAi:  OF  TH^  SCHOOL 

 Adequacy  of  provisions  for  personnel,  quarters,  and  materials  for 

comprehensive  guidance  program 
Comments : 


^f^iciency  of  utilization  of  personnel,  quarters,  and  materials  now 
available  for  adequate  guidance  program 
Comments : 


_Extcn3ivenss  of  integration  of  guidance  philosophy  and  practices 
with  total  school  program 
Comments : 


South  Portland  Hij^h  School 
South  Portland,  Maine 
May  17,  19^9 


To  the  Teachers ; 

Last  week  a  connittee  o""  five  teachers  comrleted  a  "Checklist  of 
Guidance  Activities  in  a  High  School "and  "Evaluation  of  Guidance 
Activiti'-s  in  a  High  School"  to  provide  data  for  Alice  Robinson's 
Master  of  Education  thesis  on  "A  Survey  of  the  Guidance  Services 
in  South  Portland  High  School,  South  Portland,  Maine", 

Since  these  instrunents  will  give  only  t?ie  teachers'  side  of  the 
problen,  it  is  also  deened  advisable  to  procure  the  reaction  of  the 
students,    Attach-  d  are  the  forras  for  this  purpose  together  with 
a  brief  instruction  sheet  for  your  use. 

It  has  been  estinated  that  a  maximua  of  tan  ninutes  v/ill  bo  needed 
to  complete  this  questionnaire,  so  it  will  be  possible  to  have  these 
done  in  a  morning  hoaeroorn  period, 

A  copy  of  the  paper  incorporating  the  results  of  these  fornis,a3 
well  as  the  inforniation  obtained  fron  the  firsttwo  instruments 
mentioned,  will  be  furnished  to  South  Portland  High  School  Library, 

Daniel  F.  Mahoney, 
Principal 


TgACHaRS'  IN3TRUCTI0:JS  for  ADMINISTERIxMG  the  gUESTIOMAIRS 


This  questionnaire  is  devised  to  obtain  student  reaction  to  the  present 
guidance  services  of  3outh  Portland  High  SchociL  It  should  not  take 
longer  than  ten  minutos  to  coniplete.    All  directions  to  the  students  are 
on  the  forms,  no  other  directions  are  necessary.    Note  that  there  are 
tv;o  sheets  to  the  form. 

Please  administer  these  either  Thursday  or  Friday,  May  I9  or  20,  and 
then  ask  some  student  to  bring  them  down  to  me  in  the  old  office  on  his 
way  to  his  first  class. 

The  forn  should  be  self-explanatory  because  it  is  not  my  intention  to 
burden  you  additionally  with  interpretations.     However,  should  you 
encounter  any  persistent  difficulty  with  any  item,  I  would  appreciate 
hearing  about  it,  or  any  other  reaction  you  or  the  students  may  have. 

Please  remind  the  students  that  NO  NAilES  AR'^  TO  3E  '/RITTSN  ON  THE  FOBIB, 

Thank  you  very  much  for  assisting  mo  in  obtaining  this  information  for 
my  thesis, 

Alice  G.  Robinson 
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Class 


Age 
Sex 


QUEST  lOMAIRE 


There  are  no  right  and  wrong  answers  to  this  questionnaire.     Answer  each 
of  the  questions  honestly.     Each  of  you  has  definite  ideas  about  your 
present  and  future  plans  and  that  is  what  this  questionnaire  is  attempting 
to  discover.    Do  not  si^r^jn  your  name  to  this  form.    On  the  line  marked 
"Glass"  above  write  Freshman,  Sophomore,  Junior  or  Senior,     On  the  line 
marked  "Sex"  write  either  "Girl"  or  "Boy".    Where  answer  choices  are 
provided  after  the  questions  below,  circlj  the  answer    you  choose. 


A.  YOUR  PLANS  FOR  '.VORK 


1. 


2. 


Have  you  decided  '.-jhat  kind  of  work  you  would  like  to  do  when  you 
have  finished  school  (high  school  or  college)?     Yes    No  ? 
List  belov/  the  occupation  (or  occupations)  that  you  are  considering, 
and  v;rite  the  reason  (or  reasons)  why  you  chose  it.     Use  (l)  for 
your  first  choice,   (2)  for  your  second,   and  (5)  for  yojr  third, 
occur  AT  ION  RiZASON 


(1) 

(2) 

(5) 


(1) 

(2) 
0) 


5.     In  the  space  bolo'/  write  what  you  know  about  the  occupation  listed  as 
(1),    Do  not  rjpaat  your  roason,  but  any  other  facts  you  know. 


4.  Very  lik'"ly  you  have  talked  ov^r  your  plans  for  y-^ur  future  work  with 
someone.    Use  a  checkmark  or  checkmarks  to  indicato  v/ho  has  helped  yoU( 

  Principal  (or  Sub-Master)    parent  (or  Parents,  or  Guardian) 

  Teacher  (or  Teachers)    No  one 

  Friends    Other  persons 

V/hat  relation?  

5.  Would  you  like  to  have  more  information  about  this  occupation  or 
other  occupations?    Yes    No  ? 

6.  Would  you  like  to  have  the  assistance  of  some  qualified  person  in 
working  out  your  occupat i-^nal  plans?    Yes    No  ? 

B.  YOUR  PLAITS  FOR  ilDUGATION 

1,  Qr.  ycu  plan  to  graduate  from  high  school?    Yes    No  ? 
If  you  answered  this  "No",   explain  v/hy. 

2,  Do  you  plan  to  go  on  to  another  school  or  college  after  high 
school?    Yos    No     ?  If  you  answered  this  "Yes",  tell  the  kind  of  a 
school  you  expect  to  attend, 

5.     If  you  have  chDscn  the  school  or  college  to  which  you  want  to  go, 

give  the  name    and  location  


4,    V/hy  did  you  select  this  school  or  col  lego? 


-  2  - 

5«    Give  some  rcaD-ns  why  this  .school  or  colloge  is  a  g'-^d  choice, 

6.     Very  likely  you  have  talked  over  your  plans  for  further  education 

with  someone.    Use  a  checkmark  or  checkmarks  to  indicate  who  helped  you. 

  Irincipal  (or  Sub-Master)         Parent  (or  parents,  or  Guardian) 

  Teacher  (or  Teachers)    No  one 

  Friends    Other  persons 

What  relation?  

1»     V/ould  you  like  to  have  more  information  about  this  school  or  college? 

or  about  other  schools  or  colleges?    Yes    No  ? 
8.     v/ould  you  like  to  have  the  help  of  some  qualified  person  in  viorking 

out  your  educational  plans?    Yes    No  ? 

C.  YOUR  r::R30NAL  IRCBLEMo 

1.     If  you  have  had  personal  problems  that  have  troubled  you  in  high 
school,  describe  them  below. 


2,    Very  likely  you  have  someone  to  whom  you  go  for  help  on  personal 

problems.     Use  a  checkmark  cr  checkmarks  to  indicate  who  helped  you* 

  Principal  (or  Sub-Master)    Parent  (or  Parents,  or  Guardian) 

  Teacher  (or  Teachers)    Friend 

  Brother  or  Sister    Other  persons 

V/hat  relation?  

5.     If  there  is  no  one  to  whom  you  foci  you  can  take  a  pfjrsonal  problem, 
place  a  checkmark  here   

4,     V/ould  you  like  to  Vave  help  for  some  of  your  personal  problems? 
Yes    No  ? 

5i.    Do  you  think  that  the  school  should  provide  some  opportunities  for 
students  to  learn  more  about  themselves  and  their  personal  problems 
and  how  to  manage  them  better?    Yes    No  ? 

6»     If  you  have  any  particular  feelings  or  suggestions  about  this 
matter,  write  them  here. 


7*     Perhaps  some  of  the  following  problems  have  troubled  you.     If  so, 
place  a  1  opposite  the  that  has  troubled  you  most,  a  2  for  the 
next  and  so  on. 

  My  adjustment  with  my  home  and  my  family 

  My  adjustment  with  my  classmates  and  at  school 

  My  occupational  plans  for  the  future 

  My  educational  plans  for  tVie  future 

  My  social  adjustment  -  gettin.p-  along  with  the  opposite  sex 

  My  health  and  physical  development 

  My  attitude  toward  religion,   church',  and  morals 

  My  financial  problem  -  an  allowance  or  part-time  work 


(This  form  is  adapted  from  "Inquiry  Form  for  High  School  Pupils"  used 
in  Survey  of  Guidance  Services  in  Worcester,  Massachusetts  by 
Dr.  J.  V/endell  Yeo,  Boston  University.) 
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